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Institutional Overview 
 
 
01 Distinctive Features of Western’s Institutional Culture 

Western Technical College is in the midst of defining and describing itself in terms of systems to 
support student goal attainment. Throughout the portfolio, Western’s work with defining its 
systems will be referenced. It is important to note that Western continues to define its systems and 
the visuals are works-in-progress.  

 
Type of Control 
Western Technical College (Western) was 
established in 1912 as the La Crosse Vocational 
School. Over the past 90 years, Western has 
provided quality career and technical education 
and training for the residents of the District. It 
has evolved into a comprehensive, publicly 
supported technical college focused on 
customers, and committed to being the foremost 
provider of technical education and training for 
the region  
  
Mission, Vision, and Values 
Western’s organizational context and culture are 
grounded in the College’s heritage, yet designed 
to anticipate and meet the needs of the future.  
Western’s commitment to students and 
stakeholders is reflected in the College mission, 
vision, and values (Figure O-1). Collectively, the 
mission, vision, and values translate into 

policies, practices, and procedures that reflect a unique culture.  
 
  
Figure O-1 Western Mission, Vision, Values  
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
  

Mission 
Western Technical College is committed to excellence in learning, continuous improvement, student 

success, employer satisfaction, and community partnerships 

Vision 
Western Technical College is a collaborative, innovative educational leader in our community 

Values 

An environment where learning is the priority 

Bringing affordable education to students, no matter where they live, no matter where they are 

in life 

Partnerships that are important to the community’s economic vitality and quality of life 

Measuring the effectiveness of the services we provide 

Our heritage while looking to the future 

Using innovative technology and a variety of delivery systems 

Working together in a healthy environment where creativity, humor, and fun are encouraged 
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Strategic Goals 
Western’s five-year strategic plan (2005-2010) provides the foundation for planning and budgeting. 
The strategic goals (Figure O-2) provide the framework for review and analysis of organizational 
performance and the focus to identify both short- and long-term actions. 
 
Figure O-2  Strategic Goals  2005-2010 

 
 Performance Improvement System 
Western uses a leadership and performance 
excellence model that integrates the mission, 
vision, and values; the strategic goals; the 
Malcolm Baldrige framework; and a balanced 
scorecard perspective. Western uses a Plan, Do, 
Study, Act (PDSA) cycle as the foundation for 
Continuous Quality Improvement (CQI) efforts. 
Using the Baldrige framework to increase 
organizational learning has improved its ability to 

function more effectively as a system. Using a balanced scorecard approach to track performance 
relative to strategic goals has strengthened Western’s ability to collect, analyze, and share data to 
make informed decisions. Identifying key College processes related to achievement of strategic 
goals has fostered a college-wide awareness of process management (Figures O11-17).     
  
Academic Quality Improvement Program (AQIP)     
Western is a charter member of the Higher Learning Commission of the North Central Association’s 
Academic Quality Improvement Program. Aligning the re-accreditation process with CQI and 
performance excellence efforts has enhanced Western’s ability to develop programs and services 
designed to help students learn and succeed. Western’s participation in AQIP reflects its 
commitment since 1987 to on-going organizational learning and improvement.    
  
02 Scope of Educational Offerings 

Western consists of five instructional divisions that house all collegiate programs: 
• Business 
• Family and Consumer Sciences 
• General Studies 
• Health and Public Safety 
• Technology and Industry 

 
These academic offerings include 42 associate of applied science degree programs, 22 technical 
diploma programs, 6 certificates, and 40 internal certificates. The collegiate programs are 
addressed in Criterion 1 Helping Students Learn.  
 
In addition, the Instructional Support Services division, houses all pre-collegiate programs that are 
addressed in Criterion 2 Accomplishing Other Distinctive Objectives. Business and Industry 
Services provides customized training and technical assistance to local businesses and employers. 
Western also offers apprenticeship training, non-credit adult occupational and avocational courses.  
  
Western delivers its educational programs and services to students using a variety of mediums 
including traditional face-to-face as well as several alternative delivery options. Western has 
responded to changing stakeholder needs by increasing the use of distance learning capabilities 
and emerging technologies. The College has invested considerable resources in the development of 
a Virtual College environment and offers both online courses and programs. Many courses are now 
termed “blended” courses and include a combination of standard face-to-face instruction with a 
mixture of ITV or online communications and applications. Increasing the use of alternative 
delivery methods by investing in technology and employee training and development is a College 
priority.  
 
 

Strategic Goals 
 
Increase Student Goal Attainment  
Improve Program Effectiveness and Efficiency  
Enhance Human Resource Development  
Enhance Competitive Advantage  
Improve College Effectiveness and Efficiency  
Maintain Financial Stability 
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03 Student Base 

Western has approximately 21,000 students who are enrolled at the main campus in La Crosse or 
one of the six extended campuses described in Section 06 of the Overview. The student profile is 
described in Figure 0-3; the 2005-2006 enrollments by main campus and extended campuses are 
described in Figure 0-4.  
 
Figure 0-3 Student Profile 2005-2006 
 

Total 
Enrollment Male Female 

Gender 
Not 

Reported 

American 
Indian Hispanic White Asian 

African 
American 

Pacific 
Islander 

Race Not 
Reported 

18879 8834 9868 177 271 259 15433 521 303 33 2059 
100% 46.8% 52.3% <1% 1.4% 1.4% 81.7% 2.8% 1.6% <1% 10.9% 

 
Source: Western.edu reports 
 
 Figure 0-4  2005-06  Enrollment (Credit/Non-Credit)  
 

 
 
 
 
 

Source: Western.edu/reports and WTCS Facts Sheet 
*Some students attend more than one campus 
 
Western segments its students into eight primary markets based on the Wisconsin Technical 
College System educational design aid codes (Criterion 1, Figure 1-2). By segmenting students and 
identifying their key requirements, the College can better meet and exceed student expectations 
(Figure O-5).  Additionally, these student segments provide the framework for developing targeted 
marketing, recruitment, programming, and delivery strategies.    
  
Figure O-5  Student Segments and Key Requirements  
 

Educational Aid Code 
Design 

Student Segment 
Key Requirements 

 
10 (100 Level)  Associate Degree Students  Complete program requirements to graduate, 

obtain employment, and qualify for licensure  
30-32 (300 Level)  Technical Diploma Students  Complete program requirements to graduate, 

obtain employment, and qualify for licensure  
42, 47 (400 Level)  General Adult/ Occupational Adult 

(Non-Degree Students)  
Meet job skill and/or individual educational needs  

50 (500 Level)  Apprentices  Meet specialized trade/industry job skill 
requirements  

60 (600 Level)  Adult Avocational Students  Meet lifelong personal enrichment needs  
73-78 (700 Level)  Adult Basic Education Students  Meet basic literacy skills  
38.14  Customized Training Clients  Obtain tailored training to meet specific business 

needs  
--  Certificates/Special Certificate 

Students  
Obtain short-term training to provide basic skills 
and/or certification requirements  

 
04 Collaboration 

Collaborative relationships are an important part of Western’s culture, and support its vision and 
values as described in Figure 0-1. Collaboration provides Western with opportunities to serve the 
community in a variety of ways. Western’s key stakeholders provide unique opportunities to 
enhance the College and community. The stakeholders and their key requirements are identified in 
Figure 0-6.  Each stakeholder serves a key role in helping the College design programs and 
services that meet or exceed customer expectations. The stakeholders share a common interest in 
assuring quality educational offerings.  
   
  

 
 

Headcount % FTE % 

Main Campus 12778 62% 3038.36 82% 
Extended Campuses 7714 38% 675.64 18% 
Total 20492* 100% 3714.00 100% 
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Figure O-6  Key Stakeholders and Requirements  
 

STAKEHOLDER  KEY REQUIREMENTS  
Alumni  Life-long learning opportunities  
Employers  Well-trained employees  
Community  Cost-effective education  
District Board  Fiscal responsibility to taxpayers  
WTCS  Adherence to Wisconsin State Statute 38.00 and WTCS policies  
Local Legislators  Enhance economic well-being of the community  

 
Western also has strong, collaborative relationships with key partners that include educational 
relationships, consortia, regional/community partners, labor organizations, institutional and 
program accrediting bodies, non-profit agencies, state and national partners, donors, the Western 
Foundation, Inc., and suppliers. Examples of collaboration and partnership efforts as well as the 
purpose and nature of the relationship are described in Criterion Nine (Figure 9-1).  
  
05 Faculty and Staff Base 

Western values its employees and is committed to employee health, well-being, satisfaction, and 
development. Non-administrative employees at the College are represented by Local 3605 of the 
Wisconsin Federation of Teachers (WFT); two units exist within the Local: Faculty/Non-Teaching 
Professional (NTP) and Paraprofessional and School-Related Personnel (PSRP). A separate 
bargaining unit (Local Teamsters 695) represents custodial staff. Skilled craft employees are non-
unionized. Figure O-7 shows the Employee Profile for full-time employees.    
 
Figure O-7 Employee Profile 2007   
 

CATEGORY Male Female Total 
Exec/Adm Mgr 29 24 53 
Faculty 83 107 190 
Secretarial/Clerical (includes Part-time)  22 166 188 
Professional Non-Faculty  9 26 35 
Technical/Para-Professional (includes Part-time) 20 20 40 
Skilled Craft 3 0 3 
Service Maintenance (includes Part-time) 14 17 31 
District Totals 180 360 540 

 
Source:  Human Resources 
 
 
One of Western’s strengths is the quality of its faculty. Primary importance is placed on hiring the 
best and most qualified faculty to fill positions. Faculty are hired based on their expertise in the 
discipline, work-place experience, and appropriate educational background and credentials. In 
addition to the academic credentials, all faculty meet certification requirements set forth by the 
Wisconsin Technical College System Board (WTCSB). Approximately 400 faculty are available to 
teach courses part-time and must meet the same certification requirements as full-time faculty.  

 
 
06 Critical and Distinctive Facilities, Equipment and Technologies, Regulatory 
Environment 

Facilities 
Western functions as one College but delivers programs, courses, and services to students in an 
area that encompasses 4,736 square miles and serves all or part of 11 counties in western. The 
main campus is located in La Crosse, an economic center of the region as well as a center for 
health care, finance, and education. Facilities on the main campus include the Administrative 
Center, Academic Resource Center, Applied Technologies Center, Business Education Center, 
Coleman Center, Transportation Center, Kumm Center, Center for Childhood Education, Physical 
Plant Center, Western Residence Hall, and the Health Science Center. 
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The College also has extended campuses located in six smaller communities:  Black River Falls, 
Independence, Mauston, Sparta (Public Safety Training Facility), Tomah, and Viroqua. Each of 
these extended campuses has a campus administrator who oversees day-to-day operations and 
serves as a member of the College's Academic Leadership Team thereby assuring alignment of 
programs and services at all District sites.    
  
Western brought forward two successful building referendums (1992, 1996) with more than 60 
percent community support. The College has invested more than $50 million in equipment and 
improved facilities since 1990. As a result, there have been facilities improvements and renovations 
at all campus locations including a major remodel and addition at the Independence campus, the 
transformation of the automotive and diesel facilities to a Transportation Center and the conversion 
of a machine tool lab to a nursing lab at the Mauston campus. Planned facilities renovations include 
construction of a new College welcome center and construction of a Business and Industry 
Conference Center. Western’s commitment to providing state-of-the-art facilities for technical 
education and training is one of the hallmarks of its continued success and growth.    
  
Equipment and Technologies  
State-of-the-art equipment and technology are essential to providing quality programs and services 
in a technical college setting. Technology innovations allow Western to deliver services to students 
and staff more efficiently and effectively. The College’s newly redesigned website, 
www.Westerntc.edu, is the primary information source for prospective and current students and is 
an important tool for stakeholders. Online registration, grade retrieval, annual technology updates, 
and additions to many instructional programs all point to Western’s efforts to keep pace with 
improved technology. Interactive Television (ITV) and online or blended courses have significantly 
increased the College's ability to connect with students who otherwise might not be able to access 
post-secondary education.  
 
An intranet web site (WIRE) provides a convenient and efficient medium for sharing information 
with staff at all campuses thereby enhancing College-wide communication. Conversion of the 
management information system from a VAX- Legacy-system (S1032) to an Enterprise system 
(PeopleSoft) was completed in 2006. PeopleSoft allows for a more efficient sharing of information 
between systems, databases, and campuses. Section 1C3 (Helping Students Learn) describes 
examples of technology and equipment used to enhance student learning at the College.  
  
Computer technology replacement is now integrated into the normal budget process as a utility. All 
communications of data, voice, and video are considered a utility service for the College. A four-
year replacement cycle was implemented in 1999 to maintain a standard for computing equipment. 
This process has removed the competition of budgeting for technology versus budgeting for 
instructional needs. All technology purchasing is centralized through Computer Services to maintain 
campus-wide standards for both hardware and software.  
  
Regulatory Environment 
As one of sixteen technical colleges in the WTCS, Western uses a shared governance model with 
responsibilities balanced between the District Board and the Wisconsin Technical College System 
Board (WTCSB) whose members are appointed by the Governor. WTCSB’s primary responsibilities 
include distribution of state aids, staff certification, program approval, and establishment of tuition 
rates. The WTCSB also approves guidelines, offers statewide direction, and outlines the 
discretionary powers of the local board in its efforts to meet the needs of District residents.  
  
The District Board consists of representatives from two local employers, two employees, three at-
large members, a public school administrator and one elected official. Three members of each 
gender must be represented. Board members must be residents of the District. Each member is 
appointed to a three-year term beginning July 1. The District Board is responsible for establishing 
local governing policy, approving the College budget, establishing the property tax levy, and 
personnel issues.  
  
Western has been accredited by the North Central Association of the Higher Learning Commission 
of Colleges and Schools since 1972 and was re-accredited in 1981, 1991, and 2000. In September 
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2000, Western was one of thirteen charter members of the HLC’s Academic Quality Improvement 
Program (AQIP). In addition to the institution-level accreditation granted by the HLC through 2007, 
17 academic programs are accredited by their professional associations and engage in rigorous self 
studies prior to on-site visits. Western’s AQIP re-accreditation journey to date is illustrated in  
Figure 0-8.  
 
Figure O-8 AQIP Progression  
 

AQIP Progression  
September 2000  Selected as a charter member   
November 2000  Participated in first Strategy Forum  
March 2001  Submitted four Action Projects  
September 2001  Submitted Annual Updates  
December 2001  Received feedback on Annual Updates  
September 2002  Submitted Annual Updates  
April 2003  Received feedback on Annual Updates  
September 2003  Submitted Annual Update  
December 2003  Received feedback on Annual Updates  
December 2003  Submitted AQIP Systems Portfolio  
February 2004  Received Systems Appraisal Feedback  
September 2004  Retired first four Action Projects  
September 2004  Participated in second Strategy Forum  
April 2005  Submitted three new Action Projects  
September 2005  Submitted Annual Action Project Updates  
December 2005  Received feedback on Annual Updates  
April 2006  Participated in AQIP On-Site Quality Checkup  
September 2006 Submitted Annual Action Project Update 
September 2007 Submitted Annual Action Project Update 

 
Other regulatory, financial, safety, and legal processes and practices are described in Figure 0-9.  
 
Figure 0-9 Regulatory, Financial, Safety, and Legal Environment  
 

Key Process  Practices  
Regulatory and Financial  • ADA management  

• EPA management  
• OSHA management  
• EEO management  
• Chapter 38—Wisconsin Statutes  
• GASB standards  
• FASB standards  

Safety  • Safety and disaster management  
• Safety and fire inspections  
• Staff and student safety  
• Safety training  

Legal  • Legal requirements  
• Establishing policies  

 
Competitors 
Western draws its students primarily from the 11-county area that it serves. The University of 
Wisconsin-La Crosse and Viterbo University, both located in the City of La Crosse, compete for the 
same pool of students who live within the surrounding community. Western’s major competitors in 
the far northern and southern parts of the District include Southwest Technical College in 
Fennimore; Chippewa Valley Technical College in Eau Claire; Madison Area Technical College in 
Madison; and St. Mary’s University, Winona State University, and Minnesota Southeast Technical 
College all located in Winona, Minnesota. Other competitors are private companies in the region 
that offer on-site technical training for business and industry. Increasingly, other providers of 
online education (public and proprietary) are becoming competitors.  
  
07 Key Opportunities and Vulnerabilities 

Western’s Key Vulnerabilities are four strategic challenges that exert a decisive influence on 
Western’s ability to achieve its strategic goals (Figure 0-2). These strategic challenges were re-



 vii

affirmed during a recent strategic planning process: 
  

• Provide a high quality technical education with limited resources.    
• Align resources and services to support ever-changing needs and expectations of diverse 

student segments.    
• Align resources and services to support increasing developmental needs of students.    
• Anticipate ever-changing needs and expectations of stakeholders.    

  
In 2005, Western identified a new strategic goal related to enhancing competitive advantage. 
Western believed that to stay competitive in today’s higher education market, it needed to take 
some steps to set itself apart from local competitors. As a result, the College engaged in significant 
“branding” research in the spring of 2005. Focus groups, interviews, and telephone surveys were 
conducted and after presentations to College staff and District Board members, a recommendation 
was made to adopt a new College brand: The Essential Experience.  
  
At the same time, the WTCS was engaged in its own branding initiative and asked that each 
technical college in the system add a by-line under its name: “A Wisconsin Technical College.”  
Because Western’s name already included the word Wisconsin, the College decided to request a 
name change from the WTCS. On March 28, 2006, the State Board approved the name change to 
Western Technical College.  Western believes this name change and new brand are key 
opportunities for the College to improve its image with both internal and external stakeholders. It 
provides the opportunity to emphasize that part of The Essential Experience at Western includes an 
emphasis on the academic rigor required to succeed in programs, and an emphasis on the technical 
college mission and technical education.  
  
In addition to the College’s name change and new brand, Western believes its twenty-year 
commitment to continuous quality improvement and performance excellence is its greatest key 
opportunity. Western has been on a steady path of improvement. Western has taken steps along 
the way to solicit external feedback from a variety of sources such as Wisconsin Forward Award, 
Malcolm Baldrige, the Continuous Quality Improvement Network (CQIN), and AQIP about the 
quality of its systems and processes. Western has embraced change as a fact of organizational life 
and has responded quickly to changes in both the external and the internal environments. Building 
upon a past that shows commitment to employees, students, and other stakeholders, Western has 
created a foundation for continued success and enhanced student goal attainment.     
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Figure O-10 Western’s Organizational Chart
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Figure O-11 Western College Systems 
 

Western’s College Systems (DRAFT) 
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Figure O-12 Strategic Leadership and Planning Work System - DRAFT 
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Figure O-13 Employee Work System - DRAFT 
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Figure O-14 Measurement, Analysis & Knowledge Management Work System - DRAFT 
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Figure O-15 Facilities and Technology Work System - DRAFT 
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Figure O-16 Student Support Work System - DRAFT 
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Figure O-17 Student Learning Work System - DRAFT 
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AQIP Criterion One: Helping Students Learn    

 
Context for Analysis 

1C1 Student Learning Objectives 

Western’s context for analyzing Helping Students Learn (Criterion 1) is based on the Wisconsin 
Technical College System (WTCS) mission as stated in Wisconsin State Statute 38.001 (1) and 
(2a). One of the principal purposes of the Wisconsin Technical College System is to provide 
education through associate degree programs and other programs below the baccalaureate level. 
Western has identified six core abilities or general student learning outcomes (Figure 1-1) that are 
common across all associate degree programs, technical diploma programs, and certificate 
offerings. These core abilities represent the overall employability skills, knowledge, and attitudes 
essential for successful performance in the work place and in life. 

Figure 1-1 Core Abilities    
  
 
 

 

 

 

 

In addition to the core abilities, each program consults with employer advisory committees and 
state-wide curriculums where appropriate to identify occupational-specific learning outcomes.  

1C2  Learning Aligned with Mission, Vision and Philosophy 

Western assures that its student learning expectations, practices, and development objectives align 
with its mission, vision, and philosophy by validating the outcomes with program advisory 
committee members on a regular basis. In addition, many of the program outcomes are based 
upon industry standards or accreditation standards and reflect entry-level competence in specific 
skills and knowledge related to the discipline. A recent state-wide effort to develop common 
curricular standards for programs has resulted in a state-wide curriculum for the nursing, paralegal 
and supervisory management programs. The WTCS presidents have recently placed priority on the 
development of state-wide curriculum for all programs. 

1C3  Key Instructional Programs 

Wisconsin State Statute 38.001 defines the mission and purpose of the Wisconsin Technical College 
System, the governing body of the 16 technical college districts within the state. The mission of 
establishing less-than baccalaureate level post-secondary educational opportunities is a shared 
responsibility between the Wisconsin Technical College System Board and the College. Thus, the 
educational design process is multi-faceted and well-defined by the Wisconsin Technical College 
System Board. This framework, illustrated in Figure 1-2, identifies the education design aid codes 
and programs. The Wisconsin Technical College System also mandates the functions within the 
programs (types of courses) and range of credits.  

 
 
 
 
 

Learning Outcome Patterns of Knowledge/Skills  

Communication Demonstrate effective reading, writing, speaking, and listening skills 
Mathematics Demonstrate mathematical skills 
Science Apply scientific concepts 

Problem Solving 
Identify and solve problems, applying knowledge in a critical, creative, 
and ethical manner 

Self-Awareness, Teamwork, Diversity 
Recognize the value of self and others in order to be a productive 
member of a diverse global society 

Technology Evaluate and use information technology effectively 



 

Figure 1-2 Wisconsin Technical College System/Western Technical College Educational Framework 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  
 
 
Figure 1-3 identifies the number of program offerings within the five instructional divisions at the 
College. These offerings include 43 associate of applied science degree programs, 23 technical 
diploma programs, and 6 certificates. The College also offers 40 internal certificates, apprenticeship 
training, non-credit courses, and customized training and technical assistance for business and 
industry. Adult Basic Education includes developmental education, remedial education, English for 
Speakers of Other Languages (ESL), and High School Credential—regular high school diploma, High 
School Equivalency Diploma (HSED), and General Educational Development Certificate (GED).  
 

Figure 1-3 Number of Program Offerings by Division 

Division Associate Degree Technical Diploma Certificate 
Business  11  3  
Family and Consumer Science  5  2   
General Education  2   
Industrial Technologies  13 10 1 
Health and Public Safety  12 8  5 
Extended Education and Training  Non Associate Degree, Technical Diploma or certificate offerings  
Instructional Support Services  Non Associate Degree, Technical Diploma or certificate offerings 

 
 

Education and 
Design Aid code  

Program Types of Courses Minimum Credits  
Maximum 
Credits 

10 (100 level)  Associate Degree  Technical Studies 36 49 
  General Studies 21 30 
  Electives 0 6 
30-32 (300 level) One Year Technical 

Diploma (26 – 54 
credits) 

Technical Studies 70% 100% 

  Occupation Supportive/ 
General Education 

0% 30% 

 Two Year Technical 
Diploma (55-70 credits) 

Technical Studies 70% 100% 

  Occupation  Supportive/ 
General Education 

0% 30% 

42, 47 (400 level)  General Adult 
Occupational Adult  

All Non-Credit “Aidable”  Requires only course approval at 
WTCS  

50 (500 level)  Apprenticeship  Apprenticeship programs 
of three (3) or more 
years of on-the-job 
training shall have a 
minimum of 400 hours of 
paid related instruction.   

No minimum  No 
maximum  

60 (600 level)  Adult Avocational  Non “Aidable”  Flexibility to offer any course that 
falls within mission defined by 
State Statute  

73-78 (700 level)  Adult Basic Education  Beginning, Intermediate, 
ESL, HIP, VIP, High 
School Diploma, GED, 
HSED, Developmental, 
and Remedial Education  

All codes are non post-secondary 
courses (WTCS Reporting 
Process)  

38.14 Customized Training/ 
Technical Assistance  

Training or assistance 
designed for a particular 
business/organization to 
meet specific 
employment 
requirements or other 
needs  

N/A  N/A  

  Certificates  Short-term training to 
provide basic skills 
and/or certification 
requirements  

N/A  N/A  



 

Western operates on a semester basis (16-week, 55-minute class period structure) including 4- and 
8-week summer sessions and an 11-week summer term. Programs and classes are offered at 
various times (day, evening, and weekends) by the six instructional divisions. Classes are 
commonly scheduled in “blocks” to accommodate students. Both credit and non-credit offerings are 
available at the main campus and extended campus locations.  

Courses are delivered in a variety of formats and vary by program offerings. The delivery methods 
include traditional face-to-face, traditional with web-based enhancement, web-based (online), 
accelerated, block and blend (combination of accelerated and online), interactive television, 
independent study, and cooperative education. Prior to implementing or integrating an alternative 
delivery method, Western studies the targeted student segment to make sure the method fits 
student needs. For example, the Supervisory Management program is offered in an accelerated 
format with classes structured in 6-7 week blocks offered in the evenings. This delivery method 
works well for the targeted student market which is defined as a non-traditional market that has 
work experience, a need to balance full-time work schedule, family and education.  

Western has responded to changing stakeholder needs by integrating technology and innovative 
teaching methods into instructional programs. New technology is incorporated into programs and 
courses based upon emerging technologies, student need, feedback from advisory committees, 
employer focus groups, market research, and industry standards. Figure 1-4 illustrates a variety of 
resources and components that support the integration of technology into instruction. Figure 1-5 
depicts the increase in the number of courses offered online.  

Western’s Learning Innovation Center and Instructional Technology Team consists of faculty, 
administration, learning and development consultants, and IT professionals, who stay abreast of 
emerging technologies and provide recommendations for technology upgrades and applications in 
the classroom. Technology upgrades are funded through Western’s annual instructional planning 
and budgeting process, through grants, and through in-kind donations. For example, the 
Respiratory Therapist program received a $20,000 grant that included a $15,000 donation of The 
Vest (a high-frequency Chest Wall Oscillator) and $5,000 to attend a training workshop and obtain 
a pre-written curriculum.  

Figure 1-4 Technology Resources and Components 
 

Component Service/Benefit Impact 

Instructional Technology 
Team  

Promotes integration of technology 
into instruction; addresses issues 
related to instructional technology  

Enhances instructional delivery to students in 
non-traditional formats (ITV, online, web-
assisted, open lab, etc.)  

Instructional Technology 
Dialogue Sessions; Online 
Faculty Mentoring Program  

Fosters and supports development 
of faculty instructional websites  

Enhances online instruction and delivery to 
students  

BlackBoard  Online course management system  Provides an all-in-one system for online 
instruction (posting course materials, chat 
rooms, discussion boards, testing, posting 
grades, etc.)  

Respondus—computer- based 
testing tool  

Supports faculty evaluation/ 
assessment of students (can write, 
administer, and report on 
assessments electronically and 
administer and reports on 
summative course evaluations)  

Provides a secure testing/assessment 
environment for students enrolled in online, 
ITV, and traditional  

eTech (the WTCS virtual 
college)  

Educational portal promotes online 
course/program availability, linked 
to each WTCS district website  

Provides working adults more flexibility in 
pursuing an education from home  

Learning Innovation Center 
website  

Supports integration of technology 
into instruction by providing 
resources for web-based pedagogy 
and online instruction  

Enhances online instruction and delivery to 
students  

General Studies Online 
Writing Center  

Supports student learning by 
providing online writing resources 
and access to online tutoring  

Enhances student writing skills  



 

C

Video Con
counselin
campus a
campuses
ITV Class

Student E

 
 
Figure 1-5
 

Source: Le
 
 
 
1C4 Des
 
Western 
a diverse
incorpora
complete
productiv

In additi
where th
serves. E
are supp

• T
ca

• E
d
a

• T
d
re

• S

• A
in

• A

N
um

be
r o

f O
nl
in
e 

Co
ur
se
s

Component 

nferencing betw
g office on La 

and extended 
s  
srooms  

Email 

5 Integration

earning Innova

sign and D

 ensures tha
e world and 
ates diversit
e a degree p
ve member 

on to integr
he faculty an
Efforts to inc
ported by th

he Minority 
apitalizing o

mployee rec
iverse, qual
pplicant flow

he Diversity
istrict to sha
ecruitment p

tudents hav

A multicultur
ncreasing aw

A diversity co

0

50

100

150

200

250

2

ween 
Crosse 

Prov
and a
camp
La C
Conv
so th
in th
Prov
comm

n of Technolog

tions Center, 2

elivery of S

at the desig
 accommod
ty into the c
program at 
 of a diverse

rating divers
nd student p
crease both
e following:

 Resource O
on diverse id

cruitment e
lity candidat
w has been 

y Team hold
are ideas on
process.  

ve the oppo

ral student o
wareness of

ourse entitle

49

2004

Service/

ides same leve
advising servic
puses as stude
rosse campus 
verts all ITV ro
hey can connec
e world  
ides time sens
munication to s

gy into Cours

2007 

Student Le

gn and delive
ate a variet
curriculum a
Western rec
e global soc

sity into the
population i
 the diversit
 

Office has th
deas, cultur

fforts are fo
tes for all em
 implemente

ds dialogue s
n how to pro

rtunity to se

organization
f cultural div

ed Psycholo

137

2005

Benefit 

el of counseling
ces to extended
ents receive on
 
oms to video/I
ct to any locati

itive 
students  

ses 

earning Op

ery of stude
ty of learnin
as one of its
cognize the 
ciety.  

e curriculum
s representa
ty of the sta

hree minority
es, and thin

ocused on at
mployment 
ed. 

sessions wit
omote the lo

erve on the 

n at the mai
versity throu

gy of Cultur

188

200

g 
d 
 

Enhances
responsiv

IP 
on 

Provides 
schedulin

Increase
processe
convenie
instructo

tions  

ent learning 
g styles. As

s Core Abilit
 value of se

, Western s
ative of the 
aff and stud

y staff who 
nking of the 

ttracting an
 positions. A

th communi
ocal area to

 College Div

n campus is
ugh speaker

ral Differenc

8

06

Imp

s college’s abil
ve to student n

 more flexibility
ng needs  

s student know
s, services, an

ent exchange o
rs and student

 options pre
s mentioned
ies. Student
lf and other

strives to cre
 community

dent populat

 serve as co
 community

d increasing
A computeri

ity groups s
o diverse po

versity Team

s active in p
rs and progr

ces is offere

228

2007

pact 

ity to be more 
needs  

y in meeting s

wledge of Colle
nd timelines; p
of information f
ts 

 

epare stude
 in Figure 1
ts who succ
rs in order to

eate an env
y that the Co
tion are on-g

ommunity lin
y.  

g the numbe
zed system 

such as the 
pulations as

m. 

promoting a
rams.  

ed in the Ge

 

tudent 

ege 
rovides 
for 

nts to live in
-1, Western

cessfully 
o be a 

vironment 
ollege 
going and 

nks 

er of 
 to assess 

local school 
s part of the

nd 

neral 

n 
n 

 
e 



 

Studies Division, and many programs include a specific diversity component in their 
curriculum.  

In addition to Western’s efforts to design learning options that help students live in a diverse world, 
the College places significant emphasis on accommodating a variety of student learning styles. 
Western recognizes that not all students learn in the same manner. To address this complex issue, 
the College provides a variety of course delivery methods as described in 1C3. It also provides 
access to support services such as tutoring and basic skills workshops.  

Prior to selecting a program or course that is delivered in an alternative delivery mode (such as 
online or accelerated), students complete an assessment or are advised as to the appropriate 
selection of programs and courses. Students interested in online learning complete an online 
learning self-assessment to determine whether or not it is the right choice. Faculty throughout the 
college use assessment tools such as the VARK to help students identify their preferred learning 
style (visual, auditory, reading, kinesthetic). Professional development opportunities offered by the 
college help instructors learn how to appeal to students’ multiple intelligences in the classroom.  

Finally, faculty are trained to integrate a variety of learning activities and assessment opportunities 
into the curriculum by using WIDS (World-wide Instructional Design System). WIDS is a software 
that is used to design performance based courses and programs. It is a tool that provides a 
framework for developing and documenting curriculum that supports varying student learning 
preferences and abilities.  

Students at Western experience activities such as small group discussions and projects, portfolio 
development, oral and written presentations, independent study, videos, lab activities, computer-
assisted activities, apprenticeships, clinicals, internships, and service learning opportunities. The 
software assists in tracking the teaching and learning methods and assessments used in a 
particular course or program, and provides a library of ideas for faculty who are modifying or 
developing new curriculum.  

1C5 Intellectual Freedom, Inquiry, and Respect for Diverse Opinions 
 
Western creates and maintains a climate that celebrates intellectual freedom, inquiry, reflection, 
respect for intellectual property, and respect for differing and diverse opinions by recognizing and 
supporting faculty at all levels of teaching. The College supports faculty who are at the cutting edge 
of incorporating technology into their curriculum by providing time and resources to learn new 
technology and implement new approaches. Administrators also recognize that some faculty are 
more comfortable with traditional teaching pedagogy and thus create an environment that supports 
this approach as well. Efforts are made to encourage collaboration among faculty and to provide 
support through mentors to engage in new technology and pedagogy to deliver effective curricula.  

Western defines its policies related to intellectual freedom in online documents such as the College 
Employee Handbook and Local 3605 Faculty/NTP Negotiated Contract. These policies: define the 
difference between college-owned, shared, and faculty-owned materials; describe how the 
materials can be used; and explain ownership in the event of faculty departure from the college. 
For example, the current policy for shared rights states: 
 

“The property rights for specific course material developed by an instructor, counselor or 
specialist to fulfill a special contract with the College shall be as defined in that special 
contract between the instructor, counselor or specialist and the College. The College may 
sell the materials, devices, etc. at cost to other Wisconsin Technical Colleges. Such Colleges 
shall not have any reproduction rights nor be required to pay any royalties. Any proceeds 
realized from the sale of these materials, devices, etc. shall be allocated in accord with the 
provision of the special contract.  Regardless of the ownership rights defined in the contract, 
any patent or copyright shall bear the name of the instructor, counselor or specialist.” 

 
 



 

Processes 
 
1P1  Determining Student Learning Objectives 

Western determines its common student learning objectives or “core abilities” by using a 
collaborative faculty approach. The first set of core abilities was identified in 1995 by an 
assessment subgroup representing both general education and program faculty as part of the 
development of an assessment plan. These original core abilities have been revised as needed to 
reflect societal and industry changes. As indicated in Criterion 1C1, faculty in all technical programs 
have identified occupational-specific student learning outcomes that represent the culmination of 
learning as applied in the workplace. The WTCS program development process specifies procedures 
for identifying and validating learning objectives and requires input from employers and advisory 
committees. Western’s programs meet high standards because curriculums are developed using a 
consistent process focused on business and industry needs, expectations, and standards.  

1P2 Designing Responsive Academic Programming  

Western designs new programs and courses to facilitate student learning using the New Program 
Development Process described in Figure 1-6. 

Figure 1-6 Program Development Process 

 
Within this process, all new programs must be configured as described in Figure 1-2. Other 
educational design aid codes shown in Figure 1-2 have design processes with specific criteria to 
meet the needs of the program that are outlined by the WTCS.  



 

In designing responsive academic programming to balance educational market issues with student 
needs, instruction and student services units work collaboratively to ensure that programs: address 
student educational, developmental, and well-being needs; focus on active learning; and meet 
business and industry standards.  

Changing student, stakeholder, and market requirements are assessed and analyzed in the 
instructional program Quality Review Process (described in 1I1). They are incorporated into both 
the design and delivery of educational programs and services using two methods: (1) the 
Curriculum Modification Process illustrated in Figure 1-6 and (2) faculty revision and updating of 
individual courses based on student feedback obtained through course evaluations, focus sessions, 
other listening/learning strategies (Figure 3-3), and employer feedback based on listening/learning 
strategies (Figure 3-4). 
 
Active learning is a strong component of technical education. Western encourages faculty to use a 
variety of instructional techniques and learning activities that foster active or applied learning. 
Examples include collaborative learning, problem-based learning, accelerated learning techniques, 
electronic discussion boards, computer applications/simulations, and work-based learning 
experiences such as service learning, clinicals and internships. Learning activities vary by program 
and are influenced by student, employer and industry skills needs.   

Meeting high standards is a priority for Western and is evidenced by accreditation, licensure, and 
development and assessment of student learning outcomes that are aligned with business and 
industry expectations and standards. By gathering and analyzing data, Western has been able to 
respond to community needs by modifying existing services, or by putting support mechanisms in 
place to assist students in the learning process. In 2005, Western learned through a listening 
session of a need from employers for specific IT training for its employees. The employers could 
not wait two-years to employ graduates with these skills, and the employees could not forfeit 
employment to attend a traditionally scheduled program. Western was rapidly able to structure 
curriculum on demand in a “bootcamp” format that met the needs of both the employer and the 
student.   

1P3 Determining Preparation for Student Success 

Western uses co-relational data from course placement exams and student grades in General 
Studies courses to determine test cut scores that students must meet in order to enroll in writing, 
mathematics, science and some social science courses.  Students who do not meet the required 
score are enrolled in General College courses which are intended to prepare them for a specific 
General Studies course. If students’ placement test scores warrant more basic academic 
preparation, they are enrolled in pre-collegiate remedial coursework to prepare for General Studies 
courses. 
 
Students are accepted into programs at Western by meeting the program entrance requirements 
and showing evidence that they can perform the essential functions required in that occupation.   
The program entrance requirements as well as the necessary essential functions are identified by 
the faculty in the program with advice from the program’s advisory committee members. For 
example, over the past several years the Associate Degree Nursing Program has modified the 
academic standards that a student must meet before being admitted into the program. Along with 
an increased level of focused advising that includes a personal academic plan for each student, this 
has resulted in higher passing scores on the Nursing Licensure Exam (see 1R2-1). 
 
Prospective students often meet with a counselor and other student service personnel to determine 
the level of their basic skills and academic preparedness. These counseling sessions help assure 
that students are placed in appropriate programs and courses or receive the necessary remedial 
academic work to ensure their ultimate success in a program. At Western there is an ongoing 
initiative to provide students with increased knowledge of what a particular program will require of 
them academically. When students’ academic preparedness is not sufficient to meet the academic 
demands of a program, they are provided with a recommended course of action to acquire the 
level of academic skill that is necessary for the program. 



 

 
1P4  Communication of Student Preparation and Learning Expectations 

 
Expectations regarding student preparation and student learning objectives (for programs, courses, 
and the awarding of specific degrees or credentials) are communicated to prospective and current 
students through printed media, the college website, face-to-face communication, and one-to-one 
discussion of student assessment results. On a semester-to-semester basis, Western publishes an 
online and printed class schedule that provides information regarding college admission 
requirements, and prerequisites. Western has integrated WIDS into the process of communicating 
student preparation requirements and learning expectations. WIDS feeds Western’s web site to 
provide potential and current students with course outcome summaries that identify course goals, 
prerequisites, competencies, criteria, and learning activities. WIDS also provides tools for faculty to 
generate syllabi and outcomes assessment documents that can be distributed to students.  

In addition to preparing students for success through online and printed information, Enrollment 
Services administers the COMPASS test to new students. Upon completion of the test, students 
receive immediate feedback on their results. If the student has selected a program, program-
specific course placement is discussed and students are advised as to the appropriate course 
selection for program entry.  If students have not selected a program, they meet with a counselor 
to discuss appropriate career paths and program selection. Expectations are also communicated 
through the Student Handbook, which is distributed online, at the College orientation, and through 
program-specific orientations.  
 
1P5 Helping Students Select Programs 
 
Western helps students select programs of study that match their needs, interests, and abilities 
through (1) general admissions guidelines/requirements, (2) student understanding of essential 
functions critical to perform program competencies, (3) program entrance requirements/ 
guidelines, and (4) services such as personal and career counseling, advising, and special needs 
provided by areas such as Disability Services, Minority Services, the Student Success Center, and 
Opportunity Center. A variety of career interest inventories are available to assist students in 
selecting programs to match their needs, interests, and abilities. In addition, students enrolling in 
associate degree and technical diploma programs complete an entrance assessment using 
COMPASS or ASSET to determine appropriate placement in math and basic English. Developmental 
courses are available for students who do not meet minimum proficiency requirements.  

While advising has typically resided in Student Services, Western recognizes the importance of 
engaging students and faculty, and has implemented a new student advising pilot in 2007. As part 
of this pilot, 400 students will meet with program faculty prior to enrolling in a specific program. 
Through this direct contact with faculty, students will be funneled into the most appropriate 
program given needs, interests, and abilities. The students are tracked and retention and 
graduation rates will be compared to those who did not receive faculty advising prior to program 
entry. With input from this pilot, Western will develop a faculty/student advising model that can be 
deployed across the college.  

Educational programs prepare for individual differences in student learning rates and styles using a 
variety of instructional delivery methods, learning activities, and performance-based assessments. 
Differences in individual learning styles and learning rates are accommodated by providing 
extended test time, peer tutoring, and other tutoring services. Instructors anticipate and prepare 
for differences in individual learning styles by using accelerated learning techniques in their classes, 
offering courses in a variety of delivery formats such as online or interactive television (ITV), and 
incorporating applied and/or integrated instructional methodologies.  

1P6 Documenting Effective Teaching and Learning 

Western determines and documents effective teaching and learning through a variety of 
mechanisms. Effective teaching is determined and documented through evaluation of instruction. 
This evaluation is multi-faceted and may include supervisor, peer, student, and self evaluation. 



 

Students provide feedback through course and instructor evaluations, and supervisors may observe 
classroom teaching. The process is well-defined and communicated in the employee handbook and 
negotiated faculty agreement. In addition, Western uses WIDS in the development of curriculum 
and teaching methods. WIDS assists faculty in developing teaching methods that incorporate 
Bloom’s taxonomy, and provides documentation as to the level of learning that occurs (knowledge, 
comprehension, application, analysis, synthesis, and evaluation).  

Effective learning is documented primarily through Western’s student learning outcomes 
assessment and through licensure and accreditation examinations. Upon completion of a degree 
program, students and faculty take part in a comprehensive assessment of student learning. 
Through this assessment, faculty gauge student learning by identifying the percentage of students 
who master each program outcome. Students gauge their own learning by indicating in an online 
assessment whether or not they have mastered each program outcome. On a regular basis, 
employers are asked to complete the same assessment for students they hire. Information gleaned 
from this process is funneled into the program Quality Review Process, shared with faculty, and 
discussed with employer advisory committees (Figure 1R1-1).  

Effective teaching and learning are important to Western, and the Vice-President of Instruction and 
the Deans are instrumental in communicating effective teaching and learning expectations across 
the institution. Faculty learn about institutional expectations through: 

• The hiring process 
• The New Faculty Institute 
• College-sponsored professional development activities 
• Program head meetings 

 
1P7  Building an Effective and Efficient Course Delivery System 

Western has designed a course delivery system based upon factors including: 

• Student requirements 
• Facilities and instructional needs 
• Availability of qualified faculty and staff 
• Consideration of negotiated contract 
• Determination of appropriate course delivery methods (described in 1C4).  

Western operates on a semester basis (16-week, 55-minute class period structure) including 4- and 
8-week summer sessions and an 11-week summer term. Online courses that alleviate brick and 
mortar room scheduling challenges, and interactive television (ITV) courses that provide the 
opportunity for multiple campus locations to share resources, contribute to the efficiency and 
effectiveness of Western’s course delivery system.  

To determine the feasibility of offering a class, Western conducts a class profitability algorithm. This 
tool allows Western to determine what level of financial outlay, if any, will be required with a new 
or continued instructional offering.  In some instances the results yield positive cash flow to the 
College. While a new course or program is not automatically denied if it can’t be self-supporting, it 
does allow the opportunity to identify the level of funding that may be required. The analysis can 
be used in various decision-making scenarios – such as determining whether to hire full-time or 
part-time instructors for a particular course or delivery method. 

1P8  Currency and Effectiveness of Curriculum 
 
Western analyzes the currency and effectiveness of its curriculum through discussion and input 
from its program advisory committees consisting of employers, current and former students, 
adjunct faculty and industry experts. It also addresses curriculum through annual state-called 
program meetings where all colleges in WTCS offering a particular program meet to discuss 
emerging trends, curriculum modifications, and best practices. The Quality Review Process (QRP), 
described in 1I1, also provides the opportunity to analyze the currency and effectiveness of 
curriculum.   



 

 
In some cases, curriculum analysis may provide data that indicate a new program is needed or that 
an existing program should be discontinued or suspended. The Curriculum Modification process 
described in Figure 1-6 is used when program improvements are needed. A formal process defined 
by the Wisconsin Technical College System is used when a decision is made to discontinue or 
suspend a program.  
 
1P9 Student and Faculty Learning Support Needs  
 
Western Technical College attracts a diverse student population and is committed to an open-door 
policy for admission to the college for all prospective students who meet statutory requirements. 
Recognizing that students are diverse in educational preparation and that courses and programs at 
the college have varying levels of difficulty, admissions services are designed to provide the best 
match for each applicant's abilities, interests and aptitudes. 
 
Western determines student needs relative to learning support during the student intake process 
and through academic advising. Applicants interested in a specific program area will go through 
assessment using COMPASS, a series of basic skill tests, prior to being admitted to the college. The 
results of the COMPASS, which include information on academic readiness, is used to guide 
students toward appropriate courses and programs to maximize their opportunity for success. 
 
Students who are not program-ready have the opportunity to work with the Instructional Support 
Services Division (ISSD). This area of the college provides instruction for individuals who want to 
improve their academic skills, to complete their GED or high school credential, to prepare for 
college level classes, or to improve English language skills in our English for Speakers of Other 
Languages (ESOL) program.  
 
It offers five different programs of instruction and a variety of specialized services for unique 
student populations. These services and classes are offered in day and evening programs at many 
different locations within the Western Technical College district. Each year ISSD helps about 3,000 
individuals achieve their educational and training goals.  
 
Once students are accepted into a program, they are assigned an academic advisor. Students who 
are enrolled in at least six credit hours have access to free academic support through the Academic 
Success Center where instructors in math, science, written/oral communications, reading and study 
skills provide individualized help/guidance for students course work and/or to upgrade necessary 
basic skills. In addition to guidance in course work, the Academic Support Center administers a 
brief Learning Styles Inventory so that students may identify their primary learning style. This is 
followed by a one-on-one conference with a staff member to discuss appropriate study strategies 
for successful learning.  
 
Faculty needs relative to learning support are determined through Employee Success Plans 
facilitated by the Manager of Organization Development and the instructional program Quality 
Review Process. Through completion, monitoring, and annual updating of an Employee Success 
Plan, faculty are able to identify resources and training they need to be successful. In addition, 
areas of the College such as the library and the Learning Innovation Center conduct employee 
surveys to identify supplemental resources, instructional technology, professional development and 
training that are needed to support student learning.  

1P10  Co-curricular Development and Learning 
 
Co-curricular development goals are aligned with curricular learning objectives through a variety of 
conduits. These include: 

• Thirty professional student clubs directly associated with occupational programs (i.e. the 
Society for Human Resource Management) 

• Service learning activities that are linked to a program curriculum and offered as electives or as 



 

part of a core program course 
• Student Government leadership opportunities that include managing the $330,000 budget for 

Student Activity Fees and learning how to build coalitions to support initiatives and effect 
change in an organization 

• Student Government sponsorship of campus events to support diversity and student academic 
achievement 

• Wellness Center personal fitness credit courses 
• Volunteer study clubs and tutoring to support athletes involved in varsity sports.  
 
1P11  Determining Processes for Student Assessment  

Western uses the Higher Learning Commission’s Criteria for Accreditation Criterion Three: Student 
Learning and Effective Teaching as a framework for its comprehensive assessment efforts. 
Improving upon Western’s current model of assessment is a strategic priority for 2007-2009. 
Western’s current assessment model includes Entry, On-Going (Course Level), and Exit Assessment 
components. Each component incorporates various formative and summative assessment tools 
(Figure 1-7).  

Entry-level assessment is designed to gauge entry-level student competency in basic reading, 
writing, and math skills to identify developmental needs. It ensures that students are appropriately 
placed in courses and programs to enhance their success. Western has recently modified its 
process so that students can receive assessment results earlier (discussed in 1P4). 
 
On-going assessment occurs at the course level. The College uses the WIDS curriculum 
development model to create course outcome summaries that identify course goals, competencies, 
assessment criteria, and learning activities. Course syllabi can also be generated. 
 
The WIDS curriculum development model provides the framework and process to identify student 
expectations at the course level. Student learning competencies and objectives are identified for 
each course.  Faculty use formative assessment measures to gain immediate feedback about 
teaching effectiveness and student learning. This feedback is used to make mid-course adjustments 
and improvements. Students who need remediation may access services provided by the Academic 
Success Center and Instructional Support Services Division. Instructors may refer students for 
academic assistance, or students may seek assistance independently.  

Figure 1-7  Western’s  Assessment Program  
 
ASSESSMENT/PURPOSE  INSTRUMENT/TOOLS  
Entry-Level Determine student basic academic skills  ASSET, COMPASS, ACT  
On-Going (Course Level) Determine if students meet course-
level competencies through formative and summative 
assessment  

Formative--Classroom Assessment 
Techniques (CAT) and course evaluations 
Summative—Written and application 
exams, capstone projects and 
demonstrations, student exhibition of 
proficiency  

Exit Level Determine if students achieve Student Learning 
Outcomes  

Licensure/ certification exams, portfolios, 
capstone projects, student exhibition of 
proficiency, written exams  

 
Exit assessment occurs upon program completion and is based upon student academic 
achievement of the college-wide Core Abilities and learning outcomes for each program.  This 
assessment assures that students have mastered both the general learning outcomes expected of 
all learners and the knowledge specific to the degree which they have attained.  

Western’s exit assessment process has undergone cycles of improvement. The assessment process 
has been web-enabled and expanded to include (1) employer assessment of student learning (2) 
student assessment of outcome achievement and (3) faculty assessment of student learning 
(reported in Figure 1R1-1). Faculty use the “triangulated” assessment results and feedback to 
improve the curriculum; to enhance student learning; and to more effectively meet the needs of 
students and employers. The web-enabled approach allows faculty to easily update program 
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1R3 Results for Processes Associated with Helping Students Learn 
 
Western’s process for designing responsive academic programming (1P2) and monitoring the currency 
and effectiveness of curriculum (1P8) has resulted in five new programs and expansion or adapted 
delivery methods in sixteen programs in the past two years including the following: 
 
Figure 1R3-1  New and Expanded Programs 
 

New Expanded 
• Therapeutic Massage – Technical Diploma 
• Landscape Horticulture – Associate Degree 
• Business Management – Associate Degree 
• Accounting Assistant – Associate Degree 
• Computer Engineering Technology – Associate 

Degree 

• Radiography (Alternative Delivery) 
• Dental Hygiene (Alternative Delivery) 
• Physical Therapy Assistant (Alternative Delivery) 
• Occupational Therapy Assistant (Alternative Delivery) 
• Respiratory Therapist (Shared with other colleges) 
• Radiography (Rural Wisconsin Health Coop) 
• Technical Communications (Shared with other 

colleges) 
• Medical Assistant (Expanded to additional extended 

campuses) 
• Nursing (Expanded to additional extended campuses) 
• Marketing (Expanded to extended campuses) 
• Human Resource Management (Expanded to extended 

campuses) 
• Administrative Assistant (Alternative Delivery) 
• Supervisory Management (blended offering) 
• Finance (Block-n-blend offering) 
• Fire Protection (relocated) 
• ENDT (Alternative Delivery) 

 
As a result of Western’s efforts to be responsive (1P2) and balance the needs of students and the 
institution (1P7), the total enrollments related to alternative delivery or technology-based delivery 
have increased by 22% from 2006 to 2007. Figure 1R3-2 represents enrollment in alternative 
delivery.  
 
Figure 1R3-2 Graded Student Enrollment Segmented by Online or Interactive Television 

 
 
 
Source: H:FinanceOperations\Computer Services\COGNOS Reports\Delivery Summary 
 
Student satisfaction with online learning is measured every semester. The percentage of students who 
would take another online course at Western has increased as illustrated in Figure 1R3-3. 
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• describing the current situation 
• identifying potential opportunities for improvement through data and information analysis 
• creating a plan for improvement that follows the Plan, Do, Study, Act (PDSA) cycle 

 
The QRP integrates evaluation activities with existing College initiatives and operational procedures 
and includes a program scorecard with ten WTCS defined measures. These measures include data that 
are gathered from Western’s Client Reporting System. All colleges in the WTCS report similar data to 
be used for comparative purposes.  

Western’s instructional divisions and programs improve their educational programs and offerings to 
achieve better student learning and improvements to services by (1) implementing recommendations 
set forth in the QRP and embedding them in the annual planning document and (2) annually updating 
progress through the self-assessment portion of the planning document.  

As part of the annual planning process, other units and divisions throughout the College review action 
plans and opportunities for improvement. Using the model for instructional programs, a formal QRP is 
being integrated in other areas of the College such as Student Services.  

1I2 Setting Targets for Improvement 

Targets for improvement for current student learning and development are set at the program level or 
appropriate support service unit. The College Scorecard and the individual program scorecards serve 
as tools to set targets. The WTCS provides thresholds and targets by program. Thresholds are an 
average of the four lowest scoring colleges in the system with a particular program or service. Targets 
are an average of the four highest scoring colleges in the system (see Figure 7-6). In addition to using 
the WTCS scorecards, Western also sets goals for student learning and development based on targets 
established through Perkins accountability efforts. The College’s strategic plan takes into account 
performance related to these targets and the instructional master plan is designed to address 
opportunities for improvement. Western’s strategic plan and instructional master plan identify current 
priorities, which are in turn reflected in division and program annual plans and QRP improvement 
plans. Based on Western’s most recent results for student learning and development, the following 
priorities have been established: 

• Advance the infrastructure to manage and support student goal attainment (starting with 
recruitment and ending with student goal attainment). This includes establishing a 
prospects/leads process; identifying a method to collect student intent and track goal 
attainment; establishing program entrance requirements as well as cut scores; offering 
prepared learner coursework as an option for students in the areas of math, reading, and 
natural sciences; and developing a “first year experience” plan.  

• Identify a process that will assist in the identification of emerging trends, employer needs, etc. 
for the purpose of creating a program mix. The term program mix is defined as Western’s 
academic product offering. This may include credit, non-credit, and customized learning 
opportunities and considers the organizational structure to support program mix. 

• Create and implement a consistent academic advising model college-wide that includes student 
advising by faculty members throughout the student’s educational career at Western. 

• Create a strategy for instructional technology and delivery. 
• Create a comprehensive assessment model that addresses pre, during, and post assessment.  

 
Current results and improvement priorities are communicated to students, faculty, staff, 
administrators, and District Board at monthly District Board meetings and monthly Academic 
Leadership Team meetings.  
 



  

AQIP Criterion Two: Other Distinctive Objectives    

 
Context for Analysis 

2C1 Explicit institutional objectives 

Western’s explicit institutional objectives in addition to Helping Students Learn are identified in Figure 
2-1 and are based upon Wisconsin State Statute 38.001 and regional and local needs.  
 
Figure 2-1 Other Distinctive Objectives  
  

Objective Measures 
Provide apprenticeship training   Apprenticeship Enrollments (2R1-1) 

 
Provide customized training and technical assistance  

• Build Lunda Center – training facility 
• Develop Skills Institute 

Customized Training Contracts (2R1-2) 
 

Contract with secondary schools to provide educational 
opportunities for high school age students in order to enhance their 
potential for benefiting from postsecondary education and for 
obtaining employment.  

Alternative High School Participation 
1989-2003 (2R1-3) 
   
 

Coordinate and cooperate with secondary schools to facilitate the 
transition of secondary school students into postsecondary technical 
college education through curriculum articulation and collaboration.  

• RISE Initiative – Focused on career pathways model 
 

High School Articulation Agreements 
(2R1-4) 
 
Development of career pathway 
model/program of study 
 

Provide a collegiate transfer program Post-Secondary Student Transfer 
Within Wisconsin (9R)  
 
Post-Secondary Program Articulation 
and Transfer Degree (9R) 

Provide community services and avocational or self-enrichment 
activities  

Non-Credit Course Enrollment by FTE 
and Headcount (2R1-5 & 2R1-6) 
 

Provide education in basic skills to enable students to effectively 
function at a literate level in society  

Adult Education and Family Literary 
Performance Report (2R-8)  
 
Instructional Support Service Core 
Outcome Measures (2R1-9) 
 
Western Adult Education and Family 
Literacy Performance Comparison 
Report (2R1-10) 
 
GED Pass Rate (1R1-2) 
 

Provide education and services which address barriers created by 
stereotyping and discriminating and assist minorities, women and 
the handicapped or disadvantaged  

Disadvantaged/Disabled Students 
Served (2R1-11) 
Minority GOAL Students Served (2R1-
12)  
 

Service Learning Number of faculty and courses that 
integrate service learning (2R1-14) 
 
Number of students involved in service 
learning (2R1-13) 
 
Number of hours of service learning 
(2R1-15) 

 

  



  

2C2 Alignment with Mission, Vision and Values 

Western’s other distinctive objectives are defined by Wisconsin State Statute and are directly 
connected to the strategic planning process ensuring alignment with mission, vision, and philosophy. 
Section 38.001 defines the mission and purpose of the Wisconsin Technical College System.  
  
2C3 Support of Student Learning 

These other distinctive objectives support or complement Western’s processes and systems for 
Helping Students Learn by adhering to Wisconsin Statute 38.001. These objectives provide a mix of 
educational opportunities to meet the diverse needs of the stakeholders within the district. For 
example, the distinctive objective that relates to providing customized training and technical 
assistance to business and industry often results in providing a pathway or feeder to degree 
programs. By committing resources to customized training, Western has the opportunity to enhance 
enrollments in its occupational programs and influence student goal attainment.   
 

Processes 

2P1 Determining Other Distinctive Objectives 

As indicated in 2C2, the broadly defined other distinctive objectives are identified by Wisconsin State 
Statute Chapter 38 (Wisconsin Technical College System) with oversight through the Wisconsin 
Technical College System Board. Senior leadership and academic leadership guide how the objectives 
will be achieved. The College’s Strategic Plan and Academic Master Plan are aligned to ensure focus 
on Helping Students Learn and Other Distinctive Objectives. As a technical college within the WTCS, 
Western has the autonomy at the local level to determine how these objectives will be achieved. 
 
For example, Western’s Instructional Support Services Division is instrumental in helping to build and 
maintain relationships with the community by providing education and basic skills to enable students 
to effectively function at a literate level in society. This division, referred to as GOAL (Goal-Oriented 
Adult Learning), serves approximately 3,500 students each year at 15 locations throughout the 
District including the main campus and all extended campuses. The division offers five major courses 
of study and a variety of specialized services supporting unique student populations:  
• Adult Basic Education (ABE); Developmental Studies 
• High School Credential which includes the General Educational Development Certificate (GED) and 

High School Equivalency Diploma (HSED) or regular high school diploma 
• Workforce education; and English for Speakers of Other Languages (ESOL) 
• Special services include: 

o Minority Resources Office 
o Migrant Labor Services 
o Conversation Partners Program 
o Incarcerated Youth and Adults 

Western’s pre-collegiate GOAL program serves as a stepping stone for many students to enroll in 
collegiate programs at the College.  
  
2P2  Communicating Other Distinctive Objectives 

Western communicates the expectations regarding the distinctive objectives via the following: 
• Monthly District Board meetings 
• Weekly Senior Leadership Team meetings 
• Monthly Academic Leadership Team meetings 
• Monthly Management Forum meetings 
• Bi-weekly Academic Deans Council 
• Policy and Legislative Team meetings 
• Electronic Information Flow Sheets generated by the President’s office  
• Email and the intranet  
• Periodic forums such as Professional Development Day and All College Day 



  

• Publications such as local newspapers and newsletters 
• Annual planning and budgeting process 
• Employee Success Plan discussions with individuals on an annual basis 

  
2P3 Determining Faculty and Staff Needs 

Western determines faculty and staff needs relative to these objectives based upon: 
• Analysis of results in the College scorecard 
• Annual review of Employee Success Plans  
• Action plan development as part of the planning and budgeting process 
• The Quality Review Process and annual review of instructional program scorecards 
• Focus groups used to assess services and to gather student perceptions of how the College is 

doing 
• Other feedback from students, employers, and contract agencies 

  
2P4 Assessing Other Distinctive Objectives 

Faculty and staff in the appropriate units (divisions, departments, or offices) are most closely involved 
in assessing and reviewing these “distinctive other objectives.”  Since several of these objectives have 
measures that are incorporated into the College Scorecard (Figure 7-5), the Senior Leadership Team, 
Academic Leadership Team, and District Board are also involved in assessing and reviewing the 
objectives. To readjust the objectives or the processes that support them, feedback from these groups 
is incorporated into the action plans that are developed as part of the annual planning, facilities, and 
budgeting process in each of the appropriate units or divisions.     
 
2P5 Measuring Effectiveness of Other Distinctive Objectives 

The measures of accomplishing other distinctive objectives that are regularly collected and analyzed 
are identified in Figure 2-1. In most cases, these measurements are incorporated into the College 
Scorecard and can be drilled down to the division/unit or program level.  

 

Results 

2R1 Results in Accomplishing Other Distinctive Objectives 

Because apprentices must be employed to participate in apprenticeship training programs, 
enrollments fluctuate based upon area businesses’ hiring practices and needs. For example, during 
the present economic downturn, enrollments have been lower than in the mid 90s.  
 
Figure 2R1-1 Apprenticeship Training Enrollments  
  

2001 2002 2003 2004 2005 2006 

308 188 152 142 122 127 

 
 Source:  Industrial Technologies Division 
 
  
 
Business and industry contract with Western for customized training. Western provides training in a 
variety of areas drawing upon the collective expertise of faculty and trainers. Figure 2R1-2 shows 
fairly stable revenue generation from this educational market area.  
 
  



  

Figure 2R1-2 Customized Training Results  
  

 2001 2002 2003 2004 2005 2006 

Total Contracts 203 192 231 199 218 213 

Net Revenue $122,512 $104,636 $91,329 $138,085 $130,280 $147,780 

FTEs generated 104.26 97.49 93.02 99.38 110.38 115.00 

 
Source: Customized Training Division 
 
Figure 2R1-3, Alternative High School Participation, demonstrates Western’s commitment through 
State Statute 38.001 3a1 to contract with secondary schools to provide educational opportunities for 
high school age students in order to enhance their potential for benefiting from postsecondary 
education and for obtaining employment. Western serves as an alternative high school for district high 
school youth meeting Department of Public Instruction “at risk” criteria.  As a result of mandated 
legislation, Western currently contracts with an average of 22 district high schools to provide services 
to youth through modified compulsory attendance legislation. 
 
Major factors contributing to retention of these “at risk” students include: 

• Class size (standard is 12-15 students per section) 
• Shorter school day consisting of four hours per day or 20 hours per week 
• A strong faculty advisor system 
• Individualized instruction that promotes self-confidence and achievement 
• Daily tracking of student performance, behavior, and attendance.   

 
As part of the alternative high school experience, students participate in a variety of activities such as 
community service activities (Rotary Lights, Community Thanksgiving).  
 
Figure 2R1-3 Highlights of Alternative High School Participation 1990-2007   
   

Western State Average 
119 hours per student per year 79 hours per student per year 

Western Technical College’s Instructional Support Services Division had the highest number of instructional 
hours per student in the WTCS, a direct reflection on retention 

70% completion rate for alternative high school students who have successfully completed the program 

728 former ISS students enrolled in degree classes during spring semester 2006-2007 

$365,350 generated in 118.15 compulsory education contracts FY2007 

$4,600,000 generated in 118.15 compulsory education contracts 1990-2007 

 
 Source:  Instructional Services Division 
 
 
Western’s high school articulation demonstrate Western’s commitment to coordinate and cooperate 
with secondary schools to facilitate the transition of secondary school students into postsecondary 
technical college education through curriculum articulation and collaboration (Statute 38.001 3a2).  
 
Western shows steady headcount and FTE generation throughout the District in offering non-credit 
(aid codes 42, 47, 60) courses in fulfilling the mission to provide avocational or self-enrichment 
activities (Figures 2R1-4, 2R1-5).  
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In 2001-02 a nationwide set of five core outcome measures was adopted for states to track the 
effectiveness of their adult educational services. These core outcomes and sub-measures are 
identified in the 2004-2005 Adult Education and Family Literacy Performance Report (Figure 2R1-7, 
2R1-8). In 2004-05 Western exceeded the national and WTCS actual levels for all outcomes it 
tracked.  
 
 
Figure 2R1-7 Adult Education and Family Literacy Performance Report Comparison 

  
Source:  
Instructi
onal 
Support 
Services 
Division 
 
 

 

Outcome  
National/State 
04/05 Actual 

Western 
04-05 
Actual 

WTCS  
04-05 
Actual 

Core Outcome Measure 1 – Educational Gains Submeasures    

ABE Beginning Basic Education   54.96% 72.09% 54.47% 

ABE Low Intermediate  56.48% 82.31% 55.81% 

ABE High Intermediate*  52.25% 64.61% 52.22% 

ASE Low*  59.29% 74.29% 58.61% 

ASE High*  80.44% 0.00% 80.05% 

ESL Beginning Literacy education  53.78% 56.73% 51.39% 

ESL Beginning   53.16% 62.50% 51.14% 

ESL Intermediate Low  54.09% 72.73% 53.23% 

ESL Intermediate High*  54.91% 77.78% 55.57% 

ESL Advanced Low*  55.53% 
# Less 
than 10 

56.16% 

ESL Advanced High  68.20% 
# Less 

Than 10 
70.75% 

Outcome 2:  Entered Employment  52.03% 62.86% 55.11% 

Outcome 3:  Retained Employment  53.91% 100.0% 62.87% 

Outcome 4:  Receipt of a Secondary School Diploma*  58.52% 94.41% 61.81% 

Outcome 5:  Placement in Postsecondary Education or Training  71.09% 97.52% 71.31% 



  

Figure 2R1-8 Western Technical College Adult Education and Family Literacy Performance Report 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Source:  Instructional Support Services Division 

 
Western segments the number of students served in special categories as part of the Client Reporting 
Systems—Perkins reporting (Figures 2R1-9, 2R1-10). Through the Client Reporting System, students 
may be identified as disabled or disadvantaged (academically and/or economically). The disabled 
designation includes disabilities such as deafness, speech impairments, visual impairments, and 
learning disabilities. The increased trend in academically disadvantaged students reaffirms the need to 
address the strategic challenge of providing services to meet the needs of academically disadvantaged 
students.  
  
Figure 2R1-9 Disadvantaged/Disabled Students Served   
 
Student Segment  FY00  FY01  FY02 FY03 FY04 FY05 FY06 

Academically Disadvantaged  3420  3646  3491  3400  2977 2670 2953 

Economically Disadvantaged  2474  2494  2404  2413  2322 3558 3862 

Disabled  731  570  588  548  559 717 783 

Total Headcount  21,164  21,252  20,927  19,673  20,257 19,424 18,962 

 
Source:  Client Reporting VE215406  
http://systemattic.wtcsystem.org/webdocs/SASReports/00007200.gohlikem.VE215406.txt 
 
 
 
  

Outcome  
Western 

01-02 
Actual 

Western 
02-03 
Actual 

Western 
03-04 
Actual 

Western  
04-05 
Actual 

Core Outcome Measure 1 - Educational 
Gains Submeasures  

    

ABE Beginning Basic Education   80.0 % 85.44% 77.04% 72.09% 

ABE Low Intermediate  94.2% 78.86% 81.49% 82.31% 

ABE High Intermediate*  94.7% 80.39% 86.69% 64.61% 

ASE Low*  97.7% 81.20% 89.20% 74.29% 

ASE High*  80.6% 98.68% 81.79% 0>00% 

ESL Beginning Literacy education  74.6% 54.72% 48.28% 56.73% 

ESL Beginning   68.9% 61.54% 58.82% 62.50% 

ESL Intermediate Low  91.7% 70.0% 65.52% 72.73% 

ESL Intermediate High*  100.0% # less than 10 60.00% 77.78% 

ESL Advanced Low*  100.0% # less than 10 
# less 

than 10 
#less than 10 

ESL Advanced High  
# less 

Than 10 
n/a 

# less 
than 10 

# less than 
10 

Outcome 2:  Entered Employment  40.6% 41.18% 0.00% 
62.86 

5 

Outcome 3:  Retained Employment  61.7% # less than 10 0.00% 100.0% 

Outcome 4:  Receipt of a Secondary 
School Diploma*  

74.8% 97.28% 96.93% 94.41% 

Outcome 5:  Placement in Postsecondary 
Education or Training  

67.0% 69.72% 98.81% 97.52% 
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Improvement 

2I1 Improving Systems and Processes for Other Distinctive Objectives 

Western improves its systems and processes to accomplish other distinctive objectives through its 
steadfast commitment to continuous quality improvement. Western uses the PDSA process, the QRP, 
the application of the Baldrige and AQIP framework for performance excellence, and the analysis of 
results captured in the College Scorecard and through feedback received from a variety of the 
listening and learning strategies such as focus groups. 
  
The WTCS has developed and Western has begun to integrate a statewide scorecard for the 
apprenticeship programs and for the Adult Basic Education related programs.  
  
  
 2I2 Setting Targets for Improvement for Other Distinctive Objectives 

Western sets its improvement targets for its Other Distinctive Objectives within the strategic planning 
process or through guidelines set by Perkins and the WTCS. Scorecards developed by the College and 
WTCS include targets for improvement. Often, Western strives to exceed the WTCS mean and to be 
best in class. With initiatives such as service-learning, Western strives for increased activity levels in 
service learning throughout the college on an annual basis. Results for Other Distinctive Objectives 
are reviewed on a semester-to-semester basis and are considered in the annual planning and 
budgeting process. Scorecards are posted on the WTCS web site and Western’s intranet and are 
discussed through the QRP meetings held with each division and program. Two “all college” days and 
Information Flow Sheets from the College president provide the opportunity to communicate results 
and expectations on a regular basis.  
  
  
  
 



  

AQIP Criterion Three: Understanding Students’ and Other 
Stakeholders’ Needs    

 

Context for Analysis 

3C1 Categorizing Students and Other Stakeholders 

Western attracts a student population primarily from the 11 counties that comprise the District. 
Students are segmented and sub-segmented to meet their needs more effectively (Figure 3-1). 
Prospective students include high school students and non-traditional students.  Current students are 
divided into eight key segments that are aligned with the WTCS Educational Aid Code Design 
identified in Figure 1-2. Associate degree, technical diploma, and certificate students are further 
segmented by academic programs within instructional divisions. Western’s stakeholders are both 
internal and external. Internal stakeholders (employees) are addressed in Criterion Four—Valuing 
People. External stakeholders include alumni, parents, employers, community, District Board, 
Wisconsin Technical College System, and local legislators that are described in this criterion.    
  
3C2 Short- and Long-term Requirements and Expectations 

The short- and long-term requirements and expectations of the student groups are illustrated in 
Figure 3-1; the stakeholder groups are illustrated in Figure 3-2. Relationship building mechanisms and 
short- and long-term requirements and expectations are also identified.   

 
Figure 3-1 Student Segments, Relationship Building Mechanisms, and Short- and Long-Term Requirements  
 
Students Relationship Building 

Mechanisms 
Short-term and Long-term 
Requirements 

Prospective students High school visits 
Surveys 
On-site visits 
College web sites 
Education fairs 
Camp W (middle school students) 

Relevant, affordable, flexible, 
accessible programs and courses 

Current students 
Associate Degree 
Technical Diploma 
General Adult/Occupational Adult 
(Non-degree) 
Apprentices 
Adult Avocational 
Adult Basic Education 
Customized Training Clients 
Certificate 

Focus groups 
Surveys 
Student Government 
Student organizations 
Student web portal 
College web site 
College publications 
Counselors 
Faculty and admissions advisors 
Student email 
E-Newsletter 
College and program orientation 

Complete requirements to: 
Graduate 
Transfer 
Gain employment 
Update or upgrade skills 

 
 
Figure 3-2 Other Stakeholder Segments, Relationship Building Mechanisms, and Short- and Long-Term 
Requirements  
 
Stakeholders Relationship Building Mechanisms Short-term and Long-term 

Requirements 
Alumni Reunion events 

Alumni database 
Alumni newsletter 
Alumni breakfasts 
College Foundation 
Tech Connect (job posting web site) 
Program advisory committees 

Life-long learning opportunities 

Parents College web site 
College orientation 

Information about programs 
Tools for selecting a college 



  

High school meetings 
Open houses 

Knowledge of financial aid process 

Employers Employer Follow-up Survey 
Focus groups 
Program advisory committees 
Employer needs analysis 
College web site 
Tech Connect (job posting web site) 

Well-trained pool of potential 
employees 
Skills training for incumbent workers 

Community Town Hall meetings 
College web site 
Service learning 
Newspaper, radio, and television articles 

Cost-effective education 
Economic development 

District Board Board retreats 
District Board meetings 
Professional development (conferences and events) 
Board/Staff teams 

Fiscal responsibility to taxpayers 

Wisconsin 
Technical College 
System (WTCS) 

State-called meetings 
College web site 
WTCS web site 

Adherence to Wisconsin State 
Statute 38.00 and WTCS policies 

Local Legislators Public forums 
Targeted meetings 
Legislative staffers 
Federal and State legislative days 

Enhance economic well-being of the 
community 

 
Processes 

3P1 Identifying the Changing Needs of Students 

Although the WTCS broadly defines the student segments and/or markets the educational programs 
will address, each of the 16 technical colleges has the autonomy to offer programs to specifically meet 
the local needs of the communities it serves. As part of its strategic plan and the goal to increase 
student goal attainment, the College uses a variety of tools and strategies to listen and to learn in 
order to identify students’ general and special needs and expectations. Figure 3-3 outlines the 
strategies for prospective and current students.  
 
Figure 3-3  Student Listening/Learning Strategies  
 

Prospective Student Listening/Learning 
Strategies  

Current Student Listening/Learning Strategies  

• Student focus sessions   
• Student application information relating to 

program entrance requirements/guidelines  
• ASSET/COMPASS data  
• Financial aid forms  
• Client Reporting data  
• Admissions advising 

• Noel-Levitz Student Satisfaction Inventory  
• Student complaints  
• Student Government  
• Student course evaluations  
• Informal classroom strategies 
• Academic advising 
• Counseling 

 

During the application and registration processes, prospective students complete a variety of forms 
that provide the College with valuable information that is used for purposes of educational program 
and support service planning, marketing, improvements, and other service development. These 
include application forms, financial aid forms, and Client Reporting Forms.  
 
Most students complete the ASSET/COMPASS entrance assessment test if they have not taken an 
American Collegiate Testing (ACT) placement test or if they have not engaged in coursework at 
another postsecondary institution. Data from these forms and assessment tests are analyzed to 
determine specific student needs and are used by advisors and counselors during the intake process 
to make decisions about the student’s academic preparedness and to identify factors that could 
impact the student’s ability to be successful.   
  
After completing the registration/intake process, students are segmented by academic program and 
are assigned to a faculty advisor. Students are invited to participate in a New Student Orientation 
and/or program-specific orientations. The intent is to help the student establish a “connection” early 
in their start at the College.   



  

 
Western gathers student feedback that can be used to pinpoint student needs through the Noel-Levitz 
Student Satisfaction Inventory, student complaints/suggestions mechanisms, the Student 
Government, student course evaluations, formative student satisfaction surveys, and informal 
listening strategies. Student complaint feedback is important because it identifies systems or 
processes that may not be meeting student needs and expectations.  
 
An example of how Western has used its listening and learning mechanisms includes the design of a 
Welcome Center that provides a comprehensive “one-stop” shop for student intake. Feedback from 
the Noel-Levitz Student Satisfaction Inventory identified a need to streamline and enhance processes 
related to student intake (registration, financial aid, etc.). The facility has been designed, construction 
is underway, and processes will be re-engineered using Lean concepts.  
  
3P2 Building and Maintaining Relationships with Students 

Western builds and maintains relationships with students through the mechanisms and 
communication methods identified in Figure 3-1, and by meeting short- and long-term requirements 
and expectations that are also identified in Figure 3-1.   
  
The primary methods used to build relationships to attract and retain traditional students is for 
prospective students to have the opportunity to learn about Western through campus visits, high 
school visits, tech prep curriculum, and through online media. Relationships with non-traditional 
students occur mainly through their awareness of what Western has to offer through online, 
newspaper and television advertising, brochures and semester schedules, and through collaboration 
with employers and the Wisconsin Job Service.  
 
Western has recently redesigned its web site to provide in-depth information on all program offerings. 
A typical program web page contains links to informational program videos, curriculum specifics, 
program outcomes, job placement, pre-requisites, and program FAQs.  
 
Student Services and the instructional divisions are key areas in developing student relationships with 
current students. These relationships are established and maintained throughout their academic 
career through collaboration with the counselors, faculty, academic advisors, and staff.  The 
relationships include classroom activities; communication tools including student email, student web 
portal, and Blackboard; student organizations; intramural activities; competitive athletic activities; 
work-study program; Wellness Center membership; student and family health care services; 
recognition of student achievement in the student newspaper; and graduation ceremonies.  
  
3P3  Identifying the Changing Needs of Stakeholders 
 
Western uses a variety of listening and learning strategies to gather relevant information that can be 
used to determine and anticipate changing stakeholder needs and expectations (Figure 3-4).    
 Figure 3-4  Stakeholder Listening/Learning Strategies  
 

Stakeholder  Stakeholder Listening/Learning Strategies  
Alumni  Six-Month Graduate Follow-up Survey  

Five-Year Graduate Follow-up Survey  
Alumni reunions 
Program advisory committees 

Parents Parents’ Perception Survey 
Student/Parent college orientation sessions 
Face-to-face meetings 
Campus tours 

Employers  Annual Employer Follow-Up Survey   
Needs assessment  
Focus groups  
Advisory committees  
Student learning outcomes assessment   
Business and Industry Services advisory committees 

Community  Town meetings  
Greater La Crosse Area Chamber of Commerce and area Chambers  



  

Coulee Region Economic Summit  
City Vision 2000  
Extended campus community meetings  
Career fairs  
Alcohol task force 

K-12 High school tours 
CESA meetings 
Counselor “externships” 

District Board  Board meetings  
College/Board teams  

WTCS  State-Called meetings  
WTCS Board’s Association  
WTCS Presidents’ Association  

Local Legislators  Public Forums  

 
Western analyzes and selects a course of action regarding changing stakeholder needs by monitoring 
the results of the performance measures that have been identified to meet short-term and long-term 
expectations. Through the continuous improvement process, the strategic planning process, and the 
annual program and services, budget and facilities planning process, results are analyzed, compared 
to benchmark colleges such as those in the WTCS, and a course of action is identified.   
  
Results from mechanisms such as the Six-Month Graduate Follow-Up Survey and Five-Year Graduate 
Follow-Up Survey are used to develop future programs, to plan for facilities, and to design student 
support services that meet the ever-changing needs of students.  
 
A recent example of how Western has used the results of these listening and learning strategies 
includes the addition of more classes at the extended campuses and an increased emphasis on 
developing more online courses and programs to meet the needs of currently employed adults who 
need education to enhance or upgrade their job skills. 
 
 
3P4  Identifying the Changing Needs of Stakeholders 
 
Western builds and maintains relationships with key stakeholders through the relationship building 
mechanisms and communication methods identified in Figure 3-2 and by meeting short- and long-
term requirements and expectations that are also identified in Figure 3-2.     
  
3P5  Addressing New Stakeholder Groups 
 
Western anticipates the future needs of student and stakeholder groups through: 
• Feedback received through the various listening and learning strategies used for existing 

stakeholders 
• Regular analysis of District employer needs and labor market trends 
• Research conducted through environmental scanning, analysis of the College’s Client Reporting 

system, and analysis of the data submitted and retrieved from the National Student Clearinghouse 
• Analysis of performance results of current services and offerings 
 
To determine whether or not to offer new educational services and offerings, Western considers its 
mission, vision, values and strategic plan. It also considers the financial ramifications, return on 
investment, and the impact the services and offerings could have on the community and economic 
development of the state.  
  
3P6  Complaint Management System 
 
Western has a formal complaint management process for students and employees as described in the 
student handbook, the employee handbooks, and on the College website.  Complaint processes for 
faculty and staff as internal stakeholders are identified in the Employee Handbook available on the 
intranet. Formal grievance procedures are outlined in each of the negotiated employee group 
contracts. Western approaches stakeholder complaints on an individual basis through the appropriate 
service or instructional area.  Community complaints are addressed by the President or other 



  

appropriate senior leader.    
  
Western’s student complaint policy is communicated to students via the Student Handbook. It consists 
of a six-step process with appropriate timelines in place when resolution cannot be reached at the 
initial stages. The Vice President of Student Services and College Relations reviews initial complaints 
to determine who should address the complaint. Depending upon the nature of the complaint, a 
counselor is assigned to work with the student as the student advocate. An appeals process is 
available to the student throughout each of the stages.  
  
Complaint trends are aggregated and analyzed by student services managers to determine the cause, 
if possible, and to make improvements in existing processes. This information is also shared with 
Student Government.  
    
      
3P7 Determining Satisfaction 
 
Western determines student and other stakeholder satisfaction using a variety of mechanisms. The 
measures of student satisfaction that are analyzed and collected regularly are identified in Figure 3-5; 
the measures of stakeholder satisfaction that are analyzed and collected regularly are identified in 
Figure 3-6.  
  
Current student satisfaction is determined through the on-going use of surveys including course and 
instructor evaluations administered at the instructor level. Frequency of instructor and course 
evaluations varies among faculty and among divisions except for evaluations that are required as a 
component of the probationary review (see Criterion 4). Results are used at the instructor and 
program level to make course and program improvements based on student feedback.    

Current student satisfaction is also determined by using the Noel-Levitz Student Satisfaction 
Inventory. The survey is useful in determining gaps in performance that indicate what the College is 
doing well and where improvements are needed. The Inventory also serves as a benchmark tool 
relative to other institutions. Instructional divisions receive results segmented by program that 
provide feedback relative to student expectations and satisfaction that are used at the program level 
for decision making. Student services units can also segment results relative to the support services 
they provide. Thus, as part of the strategic planning process and the annual program and services, 
budget, and facilities planning process, programs and support service units develop action plans to 
address and improve student satisfaction.   

Figure 3-5  Student Satisfaction Determination  
 

STUDENT SATISFACTION DETERMINATION  

Student  Measure  Comparison  Result  

Current  Course/Instructor Evaluations (Student Satisfaction at 
Course/Instructor Level--not aggregated at College level—
used for continuous improvement at 
course/program/division level)  

Internal   N/A   

Current  Noel-Levitz Student Satisfaction Inventory  (Student 
Satisfaction with College Services)  

Internal and national two-
year institutions  

3R1-1  

Current  Noel-Levitz Student Satisfaction Inventory (Comparison to 
2004)  

Internal and national two-
year institutions  

3R1-2  

 
 
  



  

Figure 3-6  Stakeholder Satisfaction Determination  
 

STAKEHOLDER SATISFACTION DETERMINATION   

Stakeholder  Measure  Comparison  Result  

Alumni  Six-Month Graduate Follow-Up Survey Results  Internal and 
WTCS  

3R3-1  

Five-Year Graduate Follow-Up Survey Results Internal and 
WTCS 

3R3-2  

 Foundation contributions Internal NA 

Employer  Employer Satisfaction Survey Results–Includes 
satisfaction with   
   Graduate Training  
   Technical Skills  
   General Skills  

Internal and 
WTCS  

  
3R3-3  

Graduates Employed in District Internal and 
WTCS  

3R4-2  

 Graduate Employment Rate Internal and 
WTCS 

3R4-1 

 Customized Training Results Internal 2R1-2 

 Customized Training Impact Internal 3R4-3 

 Customized Training Customer Satisfaction Internal 3R4-4 

Community  Enrollment in Non-Credit Courses  Internal  2R1-4 & 5  

Certification Exams   Internal  2R1-7  
 Foundation contributions Internal NA 
 Non-duplicated Headcount and FTEs Internal  3R2-1 
 Non-duplicated Headcount by Degree Type Internal 3R2-2 
 Western’s District High School Market Share – Direct 

Enrollment 
Internal/WTCS 3R4-5 

 Western’s District High School Market Share – Direct, 
1-year, 2-year 

Internal/WTCS 3R4-6 

 Percent of Students who are District Residents Enrolled 
at Western with 6+ credits 

Internal/WTCS 3R4-7 

Parents Parent Perception Survey  3R4-8, 
3R4-9 

District Board Support of Capital Borrowing  NA 

 
Results      

3R1 Student Satisfaction with Performance 
 
Student Satisfaction with College Services is presented in Figure 3R1-1 and 3R1-2. The information 
gleaned from the Noel-Levitz Student Satisfaction Inventory is segmented for analysis by program 
and student demographics and used in decision making and planning for continuous improvement by 
appropriate units.  
 
Trend line data from the Noel Levitz Student Satisfaction Inventory is available for three years; 2002, 
2004, and 2006. Comparing these data trends allows Western to take action on those areas that need 
improvement in attaining the goal of student success. While scores for instructional effectiveness are 
lower, overall scores remain high in the area of quality instruction and faculty/student engagement. 
Students overall feel that the quality of instruction is excellent and that faculty have an understanding 
of the unique circumstances of the lives of students at Western. Students feel a sense of belonging 
and feel cared for as individuals. They are engaged in learning through practical experience 
applications. Scores for safety and security are actually higher than those of past years indicating that 
new procedures for parking have increased the satisfaction of students. However, there has been a 
major shift in student priorities to registration, class availability and related processes. 
 
There is a continued emphasis on the need for financial aid availability for students, along with a 
feeling of dissatisfaction with registration and related processes (3R1-1). After reviewing the results of 
the survey, the college held focus groups with students to validate student priorities. The data has 
been a catalyst for the college in reviewing and reengineering registration and related processes, 
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as the modified version of the Personal Assessment of the College Environment (PACE) Climate 
Survey addressed in Criterion 4—Valuing People, (5) adopting nationally-normed surveys to obtain 
comparative data. Employees who participate in state and national conferences and continuous 
improvement activities such as CQIN and AQIP have the opportunity to network and learn about new 
approaches to obtain feedback from stakeholders and to keep satisfaction approaches current.    
 
In addition, Western has sought additional data sources to supplement in-house or WTCS information 
sources. One example of this is the use of the National Student Clearinghouse (Figure 9R1-5) for the 
purpose of understanding individual and cohort student enrollment patterns outside of Western. Use 
of this type of information has led to the development of program offerings that better meet the 
needs of students.  
 
3I2 Setting Targets and Communicating Results and Priorities 
 
Western continues to establish processes for setting performance targets. Currently, individual 
programs and units set targets for improvement relative to their key student and stakeholder groups. 
The College’s QRP works with program areas to set improvement targets based on student input 
through course evaluation, business and industry input through advisory committee meetings, and 
high school student input through focus groups. Comparison data from other programs within the 
WTCS is also reviewed. Specific improvement targets include enrollment, retention, and student 
satisfaction.  
 
In other areas such as marketing, benchmark data have been collected from 800 community 
members in regard to attitudes about the quality and value of education provided by Western, 
effectiveness of job training, transfer opportunities to four-year colleges, and responsiveness to our 
communities. An attribute analysis was also done comparing Western to four-year public and private 
institutions in the area. Based on the 2006 results and the likelihood of shifting high mean scores (on 
a Likert scale of 1-6, Western’s average scores were 4.9) 2008 improvement targets have been set, 
and will again be comparatively analyzed with four-year public and private institutions in the area. 
 
Western communicates its results and improvement priorities in a variety of ways. Survey results 
such as the Noel-Levitz Student Satisfaction Survey, PACE Climate Survey, Graduate Follow-up 
Surveys, and Employer Satisfaction Surveys are posted on the Colleges intranet site, WIRE, and 
printed copies are available in the library. Results and improvement priorities for other areas of the 
college, such as marketing are presented to various college boards, committees, and teams such as 
academic leadership team, senior leadership team, district board, QRP teams, department and 
division teams.  
Specific improvement priorities to enhance focus and understand student and stakeholder needs 
include the following:  
• Identification/implementation of a prospect tracking software that allows the College to collect 

prospective student information 
• Investment in additional survey instruments including the Community College Survey of Student 

Engagement 
• Integration of the Noel-Levitz Student Satisfaction Inventory into program-level quality review 

processes 
 



  

 

AQIP Criterion Four: Valuing People    

 
Context for Analysis 

4C1 Organizing Work and Jobs 

The distinctive ways in which Western organizes its work environment, work activities, and job 
classifications to strengthen its focus on student learning and development are described below. 
Western is focusing on systematic and aligned approaches in this area to generate results that impact 
the organization as a whole and student goal attainment.  
 
Work and jobs at the College are designed primarily around functions. They align work areas with 
units or employees who work collaboratively to keep current with educational service needs. Faculty, 
staff, and administrators work together to ensure that the College achieves its strategic priorities, and 
meets student and stakeholder needs. In addition, faculty positions are designed to meet the required 
educational design framework described in Figure 1-2. Their workload is calculated in units that 
include both teaching and non-teaching activities. 
 
Teams serve as a means of communication, interaction, and formal and informal staff knowledge/skill 
sharing across departments, jobs, and locations. They provide the framework for strengthening 
employee-based decision making at all levels. This team structure (Figure 5-2) helps the College in 
both its planning and decision-making processes and offers opportunities for input to College work 
processes.  Although the formal organizational structure described in Criterion 5 (Leading and 
Communicating) depicts the way supervision, planning, budgeting, and formal reporting occurs, the 
committee/team structure illustrates the way College/District work is accomplished.  
 
One of the most significant ways Western focuses on student learning and development is 
demonstrated by the primary importance that is placed on hiring the best and most qualified faculty 
to fill positions. Faculty are hired based on their expertise in the discipline, work-place experience, 
and appropriate educational background and credentials (Figure 4-1). In addition to the academic 
credentials, all faculty meet certification requirements set forth by the Wisconsin Technical College 
System Board.   
 
Figure 4-1 Faculty Educational Credentials  
 

DEGREE 
NUMBER OF 

FACULTY 
Doctorate 6 
Associate Degree 2 
Masters 124 
Bachelors 49 
Bachelors Equivalency 30 

 
Source: Faculty Catalog, Human Resources, 2007 

 
 
4C2 Key Institutional and Demographic Factors 

The key institutional and geographic factors that determine how Western addresses its work 
environment and job classification include: 

• Collaboration with collective bargaining units 
• Geographically dispersed campuses 
• Size of and demand for skills needed in adjunct faculty pool  



  

Faculty and staff at the College are organized formally and represented by the Western Wisconsin 
Federation of Employees--Local 3605. The Teamsters Local 695 represents the custodial staff. Local 
3605 is an integral part of the work system at Western. Faculty and staff participate by providing 
input on job design, compensation, and recognition through union contract negotiations. Local 3605 
represents the full- and part-time contract faculty, non-teaching professional (NTP), and 
Paraprofessional and School-Related Personnel (PSRP). Members from these employee groups 
represent Local 3605 on key College steering and implementation teams. The Federation bargains 
with the local District Board on wages, hours, and working conditions and also represents the 
members of their respective units when complaints arise. New contracts were ratified in February 
2004 for the Faculty/NTP and PSRP employee groups using cooperative decision-making (consensus 
bargaining) to address non-monetary issues. The Skilled Craft employees are not represented by a 
union group. 
 
In addition to faculty and staff who are represented by Local 3605, the College utilizes MANPOWER 
(temporary custodial), Olsten Staffing (temporary support services), and Riverfront (employment for 
developmentally disabled adults). These outside sources provide a pool of qualified individuals who fill 
part-time or temporary staff positions at the College. The temporary assignments have resulted in 
regular employment for some individuals using the standard selection process. Figure O-7 depicts the 
employee profile for full and part-time employees. 
 
Western’s geographically dispersed campuses require flexible resources for teaching both credit and 
non-credit courses and for administrative support. To meet this need, a database of approximately 
600 adjunct faculty is maintained, and approximately 200 instructors teach part-time each semester. 
Adjunct faculty who teach credit courses must meet the same certification requirements as full-time 
faculty. An Adjunct Faculty Handbook provides these part-time employees with important information 
about the College and access to needed resources. Several instructional divisions also hold their own 
adjunct faculty orientation sessions. 
 
The administrative support to the extended campuses is connected to the main campus through an 
organized group called SWEET. This team meets regularly to discuss opportunities for collaboration 
and consistency in work across the extended campuses. 

4C3 Demographic Trends 

The demographic trends that the College analyzes as it looks at its workforce needs over the next 
decade include the following: 

• Continued increase in planned retirements of faculty, staff, and administrators 
• Emerging technology that will impact the program offerings and methods of delivery and 

require faculty and staff to develop specialized skills 
• Emerging or declining occupations that may require altered program offerings and different 

educational or occupational credentials for faculty 
• Changes in the size of the populations the College serves (i.e. a decrease in the number of 18-

25 year-olds and an increase in aging populations)  
• Changes in the size or types of minority populations throughout the District  

 
4C4 Training Initiatives 

Key faculty, staff, and administrative training initiatives that the College is currently planning for 
support the implementation of the strategic plan. They include: 

• Technology in the workplace (Blackboard, Office 2007, Peoplesoft, student email, Voice-over-
IP) 

• Curriculum design (WIDS) 
• Customer service training 
• Lean methodology, process mapping, problem-solving, consensus-based decision-making 

(collective bargaining teams) 
• Leadership development 
• Skillsoft 



  

• WTCS certification requirements 
• Student advising training for faculty 

 
Employee Success plans identify individual training requested by employees to aid in their individual 
development and where possible, these requirements are aggregated to provide on campus training 
to address multiple needs.  

 
Processes 

4P1 Identifying and Specifying Credentials and Skills 

Broadly speaking, Western identifies specific credentials, skills, and values required for faculty, staff, 
and administrators by carefully reviewing, revising, and updating all open positions that occur at the 
College prior to posting the position—either internally or externally. Faculty descriptions that focus on 
key duties and responsibilities have been agreed to in negotiations and are coupled with state 
certification and applicable accreditation requirements to define the essential qualifications for new 
faculty and instructional administrative staff. Special attention is paid during the interview process to 
incorporate behavioral interview questions that help selection committees determine if the candidate 
shares Western’s values.  
 
Beginning at the unit level, managers identify characteristics and skills needed by potential 
employees. In addition, faculty skills and characteristics are determined by certification requirements 
defined by the WTCS education design code described in Criterion 1.  Managers closely examine each 
vacancy in terms of its function to determine if the position needs to be restructured, redesigned, or 
eliminated to effectively meet emerging College needs. The College’s open positions report is 
reviewed regularly. Each position is reviewed to determine (1) if the position needs to be filled 
immediately or if it can be held open for a time thus allowing a temporary salary savings, (2) if the 
position can be combined with one or more existing positions, and (3) if the position can be 
eliminated either immediately or after a short transition period staffed by other staff or a temporary 
employee. 
 
Job descriptions are developed based upon the skills and qualifications needed. A position 
reclassification process is in place for both administrators and PSRP. This method recognizes changes 
in job roles to address the changing needs and operations of the organization. Any management 
position without clearly identified internal successors are posted simultaneously, both internally and 
externally. Position postings within the faculty/NTP and PSRP classifications are grouped in three tiers. 
To provide the opportunity for career progression, internal candidates are given preference based 
upon the tier criteria before qualified external candidates are considered.  
 
Western makes certain through its hiring process that the people it employs possess the requisite 
characteristics through the use of its defined hiring process. The hiring process ensures legal 
compliance with statutory and College selection requirements while striving to employ the best-
qualified candidate for the position. The Human Resources Department serves as a resource to each 
unit/selection committee throughout the hiring process.  
 
4P2 Recruiting and Retaining Employees 

New employees are recruited using a variety of media and methods including:   
• Electronic postings (College, WTCS, and local Job Service web sites) 
• Local and regional newspapers within a tri-state area, trade journals, and the Chronicle of Higher 

Education 
• Community links fostered through the Minority Resource Office and the Diversity Team 
 
  



  

Opportunities for staff to become familiar with the college include: 
• One-day orientation session for new employees focused on Western’s culture which includes its 

continuous improvement philosophy 
• Two-day New Faculty Institute  
• New faculty mentoring program 
• Unit-specific Safety Training (i.e. blood-borne pathogen training for Health and Public Safety staff) 
 
Efforts to retain new and existing employees include: 
• Orientation sessions, training and development, development and review of Employee Success 

Plans 
• Compensation and non-monetary reward/recognition strategies 
• Work design strategies 
• Health and well-being emphasis 
• Focus on employee satisfaction 
 
Western plans for changes in personnel by monitoring employee demographics (the potential for 
retirement) and by planning for adjustments in staff resources through the strategic planning and 
annual budgeting process. Western’s succession planning for senior leaders includes initiating the 
hiring process for the successor in a timely manner so that the successor will have the opportunity to 
work with the retiring senior leader for a short time.   
 
4P3 Work Process and the Impact on High Performance and Ethical Conduct 

Western’s highly integrated system of standing committees, steering teams, project and process 
teams forms the foundation of the College’s work processes and activities. This integrated and cross-
functional structure contributes to communications, cooperation, high performance, innovation, 
empowerment, organizational learning, and skill sharing. Figure 5-2 illustrates Western’s team 
structure and how communication is facilitated to others in the organization. In addition, Western 
leverages its intranet web site so that all employees can stay current and knowledgeable about 
decisions that are made.   
 
The College ensures the ethical practices of all employees by defining policies and procedures that are 
communicated in the Employee Handbook that is available on wire. Checks and balances exist in 
areas such as the College’s cash handling process to ensure a multi-layered/multi-person approval 
process. In addition, the College has a Code of Ethics designed specifically to apply to employee use 
of the Internet and personal computers. As new employees are oriented to the College, these ethical 
practices are explained and emphasized. Any action by an employee that violates these ethical 
policies is dealt with swiftly and firmly. The College attorney is always consulted on such matters to 
assure fair and equitable treatment of the employee and strict adherence to College policy. Student 
and staff grievance processes provide opportunity for identification/sharing. Professional development 
days provide workshops related to ethical conduct.  
 
4P4 Training 

College-wide training is broad-based and addresses activities related to the College’s long-term key 
objective Enhance Employee Success. Education, training, and development are provided to address 
College and personal staff needs. Training is provided through both internal and external resources 
such as The Higher Learning Commission, Pegasus, and CQIN.  
 
Western motivates faculty, staff, and administrators to contribute fully and effectively throughout 
their careers by using a variety of processes and mechanisms including (1) Western’s leadership 
system and employee success philosophy (Employee Success Plans), and (2) collaborative efforts of 
both management and the representative bargaining units. Department managers also play a 
significant role in reinforcing training. They identify key employees within their work unit or team to 
receive specialized training as needed.  These employees’ knowledge and skills are reinforced when 
the supervisor expects the employees to (1) implement the process at the College or within work 
units, (2) become content experts, and (3) train other employees.   



  

 
Other motivating mechanisms open to employee groups include: 

• Professional leave to attend conferences 
• Non-paid professional leaves of absences that may include professional development 
• Team/committee work that provides opportunities to participate/contribute to goals of specific 

teams that match interests and employee success goals of individuals 
• Sabbaticals for faculty/NTP employee groups 
• Occupational Competency Grant (a WTCS state grant with matching College funds) that 

supports three faculty per year to obtain up to 80 hours of on-the-job training 
• WTCS Technical Preparation Grant that provides counselors the opportunity to work in 

secondary educational support services 
• Union-sponsored employee development activities such as its annual convention 
• Tuition reimbursement for Administrative, Support and Technical, professional and custodial 

staff to encourage continuing formal education 
• Salary adjustments and professional development funds for Faculty who pursue additional 

education  
• College Foundation professional development resource for all staff to apply for support to 

attend local, regional, and national training, classes or conferences as either presenters or 
participants 

• Department/Unit budgets that provide employee success funding 
• Professional Development funds/sources including the faculty/NTP 0.5 percent of base salary 

 
4P5 Determining Training Needs 

The college determines its training needs through a variety of means including the Employee Success 
Plan process (refer to 4P6); the QRP; through departmental institutional planning; and through 
environmental scanning and trend monitoring. Employee needs segmented by employee groups are 
also identified from feedback received from the PACE Climate Survey. The results are used to develop 
a series of training activities which are open to all employee groups and include general and 
specialized training sessions as well as required training activities for some employee groups.  
 
The training is aligned with the plans addressed in Criterion 8 (Planning Continuous Improvement) 
and augments its focus on helping students learn by the way in which it is designed and delivered.  
Organizational training for key College needs is identified in Figure 4-2.   
 
 
Figure 4-2 Key Organizational Needs 
 

NEED ADDRESSED BY 
Technology In-House Computer Specialist Trainer, MIS Help Desk, Instructional Technology 

Team, Online Mentoring 
Leadership/ Supervisor 
Development 

Management Forum, WLDI, Chamber Leadership 

New Faculty and Staff 
Orientation 

New Employee Orientation, New Faculty Institute, New Faculty Mentoring 

Safety Safety Committee, Crisis Team, Physical Plant, Individual Units 
Performance Measurement/ 
Improvement 

Quality Review Process 
 

Diversity Diversity Team, Greater La Crosse Area Chamber of Commerce Diversity 
Statement Program  

 
Faculty and staff evaluate training and professional activities using formal and informal processes; i.e. 
written evaluations and verbal feedback. These results, coupled with results from needs surveys and 
the PACE Climate Survey, provide data that are analyzed and used by the Human Resources 
Department to continuously improve education and training offerings that align with the College’s 
Strategic Priorities.   
 
4P6 Designing and Using a Personnel Evaluation System 
  



  

In 1999 the local District Board approved the Employee Success Policy which is a philosophy that 
promotes open communication among all employees and supports the belief that all employees can be 
successful if given the opportunity and appropriate support. With the development of the Employee 
Success Policy, Western identified guidelines that ensure an environment of encouragement, trust, 
and mutual commitment that is designed to reinforce employee growth, development, and training 
needs throughout their tenure at the College.  
 
Employee success focuses on personal and professional goals of employees, and the development of 
individual plans to help staff achieve these goals. The plans align an individual’s personal goals with 
division/unit goals and overall organizational goals. On occasion, performance issues arise and in 
these instances, a Special Performance Appraisal process is available. Figure 4-3 outlines Western’s 
comprehensive performance evaluation methods.  
 
4P7 Recognition, Reward, and Compensation System 
   
Western’s compensation plan is structured to attract and retain high quality faculty and staff.  
Compensation is negotiated for all employee groups excluding administrators; the District Board 
determines salary increases for administrators. The College has evolved with a varying pay scale, 
salary adjustment procedures for all employee groups that are described in Figure 4-3. 
 
The College recognizes faculty, staff and teams for their achievements through recognition at District 
Board meetings, Information Flow Sheets from the President, and College-wide electronic notices. 
Examples of achievement include publications, performance, research, presentations at conferences, 
and activities such as curriculum improvements and grant awards to enhance student learning and 
development. 
 
Employees are also recognized for exceptional quality efforts with verbal and written appreciation 
from their supervisor, other departments, and/or senior leaders. The Foundation hosts an annual 
year-end breakfast to recognize current retirees and to present years-of-service awards to staff.  
District Board members and retired employees are invited to participate. 
 
Compensation incentives are also available to motivate faculty and staff to pursue professional 
development. As a result of the collective bargaining process: 

• Faculty/NTP receive 0.5 percent of their base salary that is allocated to a professional 
development fund which can be used for any business related expense to include training, 
attending conferences, or purchasing materials/resources to meet their professional and 
business needs. 

• PSRP, custodial, administrative staff and most NTP receive educational tuition reimbursement 
for course work completed up to sixty credits in a five year period. 

 
 
Figure 4-3 Western’s Salary Compensation and Performance Evaluation Methods 
 

 
EMPLOYEE 
CATEGORY 

WAGE AND SALARY 
ADMINISTRATION 

SALARY ADJUSTMENT 
PROCEDURES 

PERFORMANCE EVALUATION 
AND EMPLOYEE SUCCESS 

Administrator  Job requirements, individual skills, 
abilities and training, willingness to 
accept new tasks, and past record o
achievement determine position in  
the Salary Formula 

• Annual adjustment 
• Equity adjustments 
• Job reclassification 
• Temporary assignment/ 

augmentation 

• Implementation of the ES 
Policy 

• Probationary reviews for two 
years 

• Annual ES Plans are prepared 
thereafter 



  

 
EMPLOYEE 
CATEGORY 

WAGE AND SALARY 
ADMINISTRATION 

SALARY ADJUSTMENT 
PROCEDURES 

PERFORMANCE EVALUATION 
AND EMPLOYEE SUCCESS 

Faculty/NTP Outlined in Faculty/NTP Contract.  
Initial placement in the salary 
schedule is based on the education 
and relevant experience, both 
teaching and non-teaching  

• Additional college credits 
(up to 35) beyond current 
degree 

• Additional work experience 
related to instructional 
area (up to a maximum of 
12 years) 

• Step increases 
• Annual adjustments  

• Implementation of the ES 
Policy 

• Probationary faculty are 
evaluated at least once per 
semester during the first 
three years of employment 

• Faculty develop annual ES 
Plans 

• Special Performance 
Appraisals, etc. 

PSRP  Outlined in PSRP Contract  • Job reclassification 
• Longevity pay 
• Step increases 
• Annual adjustments 

• Probationary reviews are made 
at the end of three months and 
prior to the completion of six 
months  

• Custodial have subsequent 
annual reviews  

• PSRP develop annual ES Plans 
for three year cycles with 18 
month reviews.  

Custodial  Outlined in Teamsters Contract 

 
 
4P8 Determining Key Issues Related to Staff Motivation 
  
Western determines key issues related to the motivation of faculty, staff, and administrators by 
administering an employee climate survey every other year. The Personal Assessment of the College 
Environment (PACE) survey was first administered to College staff in 1994. After exploring various 
climate survey instruments, Western determined that the four components of the PACE Climate 
Survey are appropriate measures to assess key factors related to employee well-being, satisfaction, 
and motivation. These four components include 1) supervisor relations, 2) teamwork, 3) institutional 
structure, 3) student focus. These components focus on both the College values and the strategic goal 
to Enhance Human Resource Development.   
 
The Senior Leadership Team and Management Forum review and analyze the results (1) according to 
the collective College-wide response and (2) segmented by individual employee groups and by 
division/units to determine what strategies are needed to improve the work environment and to 
support employee well-being and satisfaction. Appropriate courses of action are identified to work on 
improving the College’s score on the survey. The 2007 results compared to previous years saw little 
change (Figure 4R1-1). At this time, results are being shared with staff for feedback and action 
planning.  
 
4P9 Providing for and Evaluating Employee Satisfaction, Health and Well-being 
 
The College focuses on improving workplace health, safety, and well-being through the 
implementation of various activities and initiatives that are coordinated or monitored by the Wellness 
Center, Safety Committee, Crisis Team, Health Benefit Improvements Team and Security Services.  
 
The College Safety Committee takes an active role in assessing safety and risk factors in the 
organization and in making recommendations based upon these assessments. The Crisis Team has 
also developed a Crisis Management Handbook that outlines procedures to be followed in the event of 
an emergency situation, and has had mock drills as well as one specific incident to work through its 
processes. The College provides a safe work environment and work climate with several basic security 
provisions for students, faculty, and staff that include providing 24-hour security service and escort 
services. Campus Security maintains monthly security logs and incident reports that are reported to 
senior leadership; the results are available on site.  
 
The College’s Wellness Manager develops, promotes, and implements health-related activities at the 
Western Wellness Center to all students and staff.  In recent years, the Wellness Center has shifted its 
focus from a fitness-oriented facility to one that encourages and promotes a holistic and balanced 
lifestyle. It coordinates educational programs on personal health topics and activities/ facilities 



  

including health risk and fitness assessments, personal training, health promotion programs, exercise 
rooms, swimming pool, gymnasium, and locker facilities. College employees and family members can 
join the Wellness Center for a reasonable annual fee. In 2007, the College implemented the first 
annual Health Risk Assessment through Mayo Health Systems. In addition to reports for participating 
staff and spouses, the system provides aggregate risk reports which will guide future group education.  
 
Several formal and informal measures are used to evaluate employee satisfaction, health, and well-
being. The formal, nationally-normed, biennial PACE Climate Survey is administered to collect 
qualitative data using a 1-5 Likert scale. The results provide both internal trend data and comparative 
data with other national two-year institutions.  
 
Informal Pulse Check surveys are used as formative assessments to collect feedback on issues such 
as College values, parking, communication flow, and other issues that are of importance at a 
particular time to address a specific College need, work unit, or employee segment. Other indicators 
to assess employee satisfaction, well-being, and motivation are participation at training weeks, the 
favorable tenor of negotiations as a result of consensus bargaining, the low turnover rate (Figure 4R2-
1) and low number of grievances which may reflect Western’s collaborative work environment.   
 
4P10 Regularly Collected Measures of Valuing People 
 
The measures of valuing people that are collected and analyzed regularly include the employee survey 
satisfaction results (PACE).  
 

Results 

4R1 Results for Valuing People 

Western’s PACE Employee Climate Survey results indicate that Western is slightly below the 2007 
national mean for all areas. This survey is a direct measure for one of the College’s strategic priorities. 
The results have been shared with all managers in the College and they in turn are shared with all 
employees. Western is in the process of understanding the significance of the data and is collecting 
input as to how to respond. 
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4R3 Evidence that Indicates Productivity of Employees Helps to Reach Goals 

Western conducted the PACE in April of 2007. Researchers at the National Initiative for Leadership 
and Effectiveness (NILIE) have synthesized from the literature four leadership or organizational 
systems ranging from coercive to collaborative. According to Likert (1967) the Collaborative System 
generally produces better results in terms of productivity, job satisfaction, communication and overall 
organizational climate. Four factors are measured (supervisory relationship, institutional structure, 
teamwork, student focus) and contribute to an overall determination of the type of climate at Western 
(coercive, competitive, consultative, or collaborative). Results from 2007 indicate that Western’s 
climate results fall within the consultative range. The data also indicates that perceived levels of 
productivity and satisfaction have declined slightly since 2005 (Figure 4R3-1) and are below the Norm 
Base. Western recognizes this as an opportunity for improvement and it is addressing it in the 
strategic planning process. 
 
 
Figure 4R3-1 2007 PACE Results 
 

 
*Norm Base = 45 different climate studies conducted at two-year institutions since 2006. 
Source: PACE Survey, 2007, Human Resources 
 
 
4R4 Comparative Results  
 
Western uses the Norm Base results from PACE for comparison. An example is noted in Figure 4R3-1.  
 

Improvement 

4I1 Improving Current Processes for Valuing People 

Western improves its current processes and systems for valuing people by reviewing feedback from 
formal surveys to determine gaps in expectations and performance and to determine organizational 
priorities to address areas that are of concern college-wide, by employee segments, or divisions/units. 
The College also evaluates the effectiveness of team structure and re-aligns when necessary. Most 
recently, several key teams in the College were re-aligned to enhance communication throughout the 
organization (see Figure 5-2).   
 
In addition, informal activities such as Pulse Check surveys and 1:1 meetings with supervisors are 
assessed to determine whether topics need to be addressed further using a more formal process or at 
a higher level in the organization. An example of using evaluation findings to identify priorities to 
improve the work environment and to support faculty and staff is the Joint Labor-Management Team’s 
proactive approach to rising healthcare costs.  As a result, health care agreements for all employee 
groups were re-negotiated. 
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4I2 Setting Targets for Improvement 

Western sets targets for improvements by reviewing results as they relate to the College’s strategic 
goals and objectives, and by examining the comparative results such as those provided by the PACE 
survey.  Areas that are deemed to be most important are included in Human Resource plans for the 
following year.  
 
Current results and improvement priorities are communicated to students, faculty, staff, 
administrators, and appropriate stakeholders via the President’s message delivered on College Day 
held in August; District Board reports; Management Forum; informal sharing; and Professional 
Development Day activities held each October. 
 
 

 



AQIP Criterion Five: Leading and Communicating    

 
Context for Analysis 

5C1 Leadership and Communication Systems 

As described in the Organizational Profile, Western operates under a shared governance model with 
responsibilities balanced between the Local District Board and the State Board of the WTCS.   The 
organizational chart (Figure O-10) describes the formal leadership structure. Western’s team 
structure has recently been redesigned to enhance communication and effectiveness. 
 
As part of an integrated team and communication system (Figure 5-1), senior leaders provide the 
vision for setting and deploying the College's values, short- and longer-term directions, and 
performance expectations.   
 
Figure 5-1 Integrated Team and Communication System 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

District Board Policy and Planning 
Teams 

New Directions 
Master Facilities 

Policy and Instruction 
Planning, Budget and Audit 

College Steering Teams 
Academic Leadership Team (ALT) 

Business and Operations Team (BOT) 
Policy and Legislative Team (PLT) 

 

College Implementation Teams 
Project Teams 
Process Teams 

Division/Unit Teams 
Program Teams 

Senior 
Leadership 

Team 

Strategic Plan 
Master Plans 

Mission 
Vision 
Values 

Internal Stakeholders – External Stakeholders – Environmental Factors 



Western has recently redesigned its Senior Leadership Team and College Steering Teams to be 
more inclusive, efficient, and to provide additional clarity. Figure 5-2 captures this reconfiguration 
and describes the purpose, areas of focus, membership and related committees or project teams. 
 
Figure 5-2 Steering Team Structure 
 
Team Purposes Areas of Focus Membership Related Teams 
Senior 
Leadership 

• Establish 
direction for the 
college through a 
strategic 
planning process  

• Monitor progress 
through College 
scorecard  

• Use 
Environmental 
scanning to plan 
for the future 

• Guide Human 
Resource’s 
strategic 
objectives 

• Strategic 
Planning 
development 
and monitoring 

• Investigate, 
track and 
improve core 
business 
processes 

• Communicate 
to college at 
large 

• Coordinate 
communication 
between teams 

• Human 
resources 

• Data tracking 
• Confidential 

issues 
• Final budget 

review 

College president and direct 
reports 
Chairs of: 
• Business and 

Operations Team 
• Academic Leadership 

Team 
• Policy and Legislative 

Team 

• Management Forum 
• Negotiations Team 
• Business and 

Operations Team 
• Academic 

Leadership Team 
• Policy and 

Legislative Team 

Academic 
Leadership 
Team 

• Enhance 
enrollment, 
retention, and 
learning 
processes based 
on systems 
perspective of 
student success 

• Evaluate and 
monitor 
enrollment, 
retention and 
learning 
processes 

• Infrastructure 
to manage and 
support 
student goal 
attainment – 
starting with 
recruitment 
and ending 
with student 
goal 
attainment 

• Overall student 
satisfaction 
with 
educational 
experience at 
Western – 
including 
support 
services 

• VP of Student Services 
and College Relations 

• Vice President of 
Instruction 

• Deans and Associate 
Deans 

• Admissions/registration 
• Counseling/assessment 
• Student development 
• Marketing/recruitment 
• Financial aid 
• Learning Center 

manager 
• IT manager 
• Academic quality 

improvement specialist 
• Student input 
• ISS 
• Research specialist 
• Extended Campus 

Administrators 
• Director of Library 

Services 
• Director of Business 

and Industry Services 

• Academic Deans 
Council 

• Student Services 
managers 

• Computer Steering 
team 

• Academic Learning 
Council 

• Welcome Center 
Operations 

Business 
and 
Operations 
Team 

• Align the annual 
budget with 
Western’s 
strategic plan 
and master plans 

• Develop 
alternative 
approaches to 
fulfilling the 
College’s plans 
through new 
funding and 
efficiency 
mechanisms 

• Budget 
cycle/process 
and forecasting 

• Benchmarks 
and standards 

• Capital 
borrowing 
cycle/process 

• Capital 
equipment 
planning 

• Open position 
process 

• Facility 
planning 
 

 

• Controller 
• Vice President of 

Operations 
• Dean 
• Vice President of 

Student Services and 
College Relations 

• Vice President of 
Instruction 

• Facilities manager 
• Director of Business 

and Industry Services 
• Academic Services 

Manager 
• Enterprise area 

manager 
• Director of Special 

Services 
• Student 

• Lunda Center team 
• Coleman Study 

Group 
• Welcome Center 

building 
• Parking Committee 
• Information 

Coordination Team 
 



Team Purposes Areas of Focus Membership Related Teams 
Services/College 
Relations Manager 

Policy and 
Legislative 
Team 

• Evaluate, 
monitor, review 
and recommend 
policies and 
procedures 

• Steer and 
coordinate 
legislative 
activities 

• Review and 
recommend 
policies and 
related 
procedures 

• Monitor and 
advocate for 
legislative 
issues 

• Coordinate 
Institutional 
Review Board 
activities 

• Safety 

• College President 
• Director of Special 

Services 
• Deans (2) 
• Faculty (2) 
• HR Director 
• Student Government 
• Student Services and 

College Relations 
Manager 

• Union representative 
• Safety systems 

representative 

• Lunda Center team 
• Academic Lab 

procedures team 
• Student email policy 

and procedures 
team 

• Incident Command 
Team 

 
5C2 Alignment of Leadership  

Western ensures that the practices of its leadership system at all institutional levels align with the 
practices and views of the District Board and senior leaders. This happens through on-going 
reporting at College Steering Team meetings and at District Board meetings. Western’s integrated 
team and communication system illustrated in Figure 5-1 provides a framework for alignment. In 
regard to oversight entities, the District Board President serves on the Wisconsin Technical College 
District Boards’ Association, and the College President meets monthly with the WTCS Director and 
other technical college presidents.  
  
5C3 Integrating Values and Expectations 

Western’s senior leaders integrate the College values into all aspects of operations. These values 
set forth the College’s expectations regarding ethics and equity, social responsibilities, and 
community service and involvement. Western’s value statements provide an organizational context 
that promotes and supports ethical behavior (Figure 0-1). 
Equity for all students is assured by two policies that describe the rights, responsibilities, and 
conduct expectations for students: the Student Rights and Responsibilities Policy (EO700) and the 
Student Code of Conduct (EO706). These policies are outlined and explained in the Student 
Conduct and Discipline handbook 
(http://www.westerntc.edu/student_handbook/StudentPlanner.pdf). The policy was reviewed and 
approved by the Student Government and by Western’s legal staff prior to adoption by the District 
Board. A Policy for Provision of Reasonable Accommodation for People with Disabilities and a Five-
Year District Plan for Minority Student Participation and Retention are also evidence of our 
commitment to equity. These policies set the broadest possible parameters for a safe, sound, and 
equitable educational environment.  
  
Western’s Five-Year Affirmative Action/Civil Rights Compliance Plan sets forth policies and related 
activities to monitor and encourage improvement in the areas of affirmative action and equal 
opportunity for staff and students.  The Affirmative Action Policy Statement, Equal Opportunity 
Education and Employment Policy, and Policy Prohibiting Harassment of Employees and Students 
are distributed to all District employees and are also published in the student catalog, student 
handbook, and employee handbook. These policies are stressed during new employee orientation 
and in manager training sessions. College policies are also available to all staff on the intranet 
WIRE.  
  
Western’s Private Sector Review Committee conducts an annual screening of all contracted training 
to business and industry to ensure that we are not duplicating or competing with the private 
sector. Additionally, Western does not publish or sell lists of students and addresses to any vendor.  
  

  



Processes  
 
5P1 Aligning Mission, Vision and Values 
  
Western’s senior leaders set directions in alignment with the mission, vision, and values in a 
variety of ways. All decisions at the College are framed around achievement of strategic goals and 
objectives including enrollment, retention, learning, and stakeholder satisfaction. This ensures that 
the needs and expectations of students and key stakeholder groups are addressed. These goals 
and objectives guide the development of strategic and annual plans. 
 
Embedded into the culture of Western is a commitment to students and to student learning. 
Students are the primary customers and their needs and expectations drive development of all 
programs, services, and facilities. Annual planning retreats that include the Senior Leadership 
Team, Management Forum, and the District Board provide an opportunity to review the College’s 
mission, vision, values, strategic goals and objectives and performance measures. Reports on 
progress in achieving these priorities are provided at monthly District Board meetings and at bi-
weekly meetings of the College's Policy and Legislative Team and the Senior Leadership Team. 
Senior leaders, union members, instructional members, and a student representative all serve on 
this steering committee. Meetings are open to all employees of the College and agendas and 
minutes are posted on the intranet. Because decision-making is de-centralized at the College, 
teams are empowered to be innovative and to take initiative with respect to problem-solving and 
collaboration with guidance of the steering teams. Individual employee development is encouraged 
and organizational learning is fostered through College-wide involvement in teams and committees.    
  
5P2  Future Opportunities, Building and Sustaining a Learning Environment 
 
Senior leaders guide the College in seeking future opportunities by focusing on one of the College 
values—partnerships. The president plays an integral role in seeking out and in creating new 
partnerships that will contribute to the growth and development of the College as well as the 
community and surrounding region. Additionally, District Board members, Senior Leadership Team 
Members, extended campus administrators, and Business and Industry Services represent 
communities in all parts of our 5,000-square-mile district and play a major role in connecting the 
College with potential opportunities.  
 
Senior leaders help to build and sustain a learning environment by targeting resources to 
encourage faculty and staff to continuously learn and grow. One of Western’s strategic goals, 
Enhancing Human Resource Development and the newly created position of Manager of 
Organizational Development, provide direct evidence of senior leadership’s commitment to creating 
a learning environment. Organizational learning is part of the College culture and an integral 
component of Western’s continuous quality improvement philosophy. From the first day employees 
start working at the College, they are introduced to the Employee Success Policy and the process 
by which all employees develop an Employee Success Plan.    
  
5P3  Decision-making Processes 
 
Western employs a dynamic network of teams that connect the District Board, the Senior 
Leadership Team, steering teams, and implementation teams as described in Figures 5-1 and 5-2. 
These teams form an integrated team and communication system that exemplifies a commitment 
to collaborative decision-making. This integrated team structure serves as the framework for 
ensuring that senior leaders communicate values, directions, and expectations to all faculty and 
staff.  Each steering committee has a Chair that sits on the Senior Leadership Team ensuring that a 
connection is maintained. 
  
District Board Teams, identified in Figure 5-1 are comprised of District Board and Senior Leadership 
Team members. They set the direction for policy and planning decisions, thus assuring a strong 
link between policy setting and implementation.   
  



 
5P4  Using Information to Make Decisions 
 
Leaders use information and results in their decision-making process to assess progress relative to 
achieving the performance measures associated with the strategic goals and objectives. The 
performance measures that are regularly reviewed are identified in the College Scorecard 
presented in Criterion 7C2 (Figure 7-5). While all of these results are regularly reviewed by senior 
leaders, certain results are reviewed more carefully by specific teams or committees as shown in 
Figure 
5-3.  
  
Figure 5-3 Information Review Teams and Committees 
 
Group Results Reviewed Frequency 

District Board Enrollment 
Retention 
Learning 
Satisfaction 

Monthly 
Monthly 
Monthly 
Annually 

Policy and Legislative Team  Enrollment 
Retention 
Learning 
Satisfaction 

Bi-Monthly  
Bi-Monthly 
Annually 
Annually 

Learning Council Enrollment 
Retention 
Learning  
Satisfaction 

Bi-Monthly 
Monthly 
Monthly 
Annually 

Management Forum Enrollment 
Retention 
Learning 
Satisfaction 

Monthly 
Monthly 
Monthly 
Annually 

Academic Deans Council Enrollment 
Retention 
Learning 
Satisfaction 

Bi-Weekly 
Bi-Weekly 
Bi-Weekly 
Annually 

 
5P5 Communication at Various Organizational Levels   
 
Communication occurs at all levels and in all directions as illustrated in the integrated team and 
communication system described in 5C1 and Figure 5-1.  This system promotes a constant flow of 
information through all levels of the College and at all campuses and is enhanced by Western’s 
intranet. Western’s culture is one that values on-going communication and shared decision-making. 
Meetings are an accepted mode of sharing information and a place where staff members can freely 
share their ideas. 
  
5P6  Communicating a Shared Mission, Vision, Values and Expectations 
 
In addition to the integrated team and communication system, senior leaders communicate values, 
directions, and expectations to all employees by using a variety of written, oral, and electronic 
tools (Figure 5-4). 
 
  



Figure 5-4
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process has been effectively used in the areas of student development and ISS.  
 
When a new District Board member joins the College, he/she participates in an orientation program 
that includes attendance at Board meetings and attendance at various College committee/team 
meetings prior to taking office.  
  
5P9 Measures of Leading and Communicating 
 
Western’s primary measurement of leading and communicating that is collected and analyzed 
regularly is the Personal Assessment of College Effectiveness (PACE). Western also uses brief 
surveys following every Management Forum meeting, College Day, and Professional Development 
Day. Western’s Associate Vice President of Strategic Effectiveness recently conducted an internal 
communication survey that provided information that has been used to restructure the Steering 
Teams and communication frequency and method.  
 

Results 
 
5R1 Results for Leading and Communicating 
  
Western’s overall results for Leading and Communicating are displayed in Figure 4R1-1 Employee 
Satisfaction with College Environment. Additional analysis reveals the following: 

• Western’s College climate is classified as one based on a consultative management style. It 
falls slightly below the Norm Base (Figure 5R1-1) but within the same classification. 

• In reviewing each item of the PACE Survey: 

o No items fell within the coercive management style (between 1.0 and 2.0) 

o Eleven fell within the competitive management style (between 2.0 and 3.0 

o Forty-two fell within a consultative management style (between 3.0 and 4.0) 

o Three fell within the collaborative management style (between 4.0 and 5.0) 

• Western’s effectiveness with various methods of communication is rated as fairly effective to 
very effective. 

•  

Figure 5R1-1 PACE Comparative Analysis of College Climate 

    
Source: PACE Survey, Human Resources, 2007 
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Figure 5R1-2 Effectiveness of Information Flow Sheets 

 
Source: Internal Communication Survey, October 2006, Strategic Effectiveness 
 
 
Figure 5R1-3 Effectiveness of Intranet 

 
Source: Internal Communication Survey, October 2006, Strategic Effectiveness 
 
 
Figure 5R1-4 Effectiveness of College Day 
 

 
 
Source: Internal Communication Survey, October 2006, Strategic Effectiveness 
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Figure 5R1-5 Effectiveness of Meetings 
 

 
Source: Internal Communication Survey, October 2006, Strategic Effectiveness 
 
 
 
5R2 Comparative Results 
  
Western’s overall results for Leading and Communicating are compared nationally in Figures 4R1-1 
and 5R1-1. Western falls slightly below the national Norm Base.  

 
Improvement 
 
5I1 Improving Current Processes 
  
Western uses feedback from the PACE, from the 2006 Methods for Internal Communication Survey, 
and from ongoing event surveys to improve current processes for leading and communicating. 
Project teams are created when necessary.  
 
5I2 Setting Targets for Improvement 
  
Western sets target for improvement using the national Norm Base in PACE and by seeking 
incremental improvement each time an event survey is administered. When available, Western’s 
goal is to exceed comparative means and strive to become best in class.    
  
As a result of the PACE, Western has targeted the following improvement priorities for leading and 
communicating. These are areas on the PACE that received a mean score of 2.5 or less: 
• Positively motivate performance 
• Share information 
• Use problem solving techniques 
• Recognize and reward for efforts 
• Make decisions at the appropriate level 
• Organize the college  
 
Results of surveys are shared in large groups such as Management Forum, and in smaller groups 
such as division meetings. The information is also available through Western’s intranet. Through 
the sharing of results, Western gathers ideas as to how these processes can be improved. For 
example, senior leadership received feedback through an event survey that it could improve 
communication if meeting agendas and minutes were posted on the intranet. Western has 
implemented this process – allowing for the sharing of information at all levels in the College.  
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AQIP Criterion Six: Supporting Institutional 
Operations    

 
Context for Analysis 

6C1 Student and Administrative Support Service Processes 

Western’s most recent Systems Portfolio Appraisal (2003-2004) identified the opportunity for 
the College to document and align key processes with key requirements and strategic priorities. 
Western has identified an Action Project that calls for the integration of college-wide systems 
thinking. This project and its goals are high amongst current priorities because the project 
provides a foundation and “launching pad” for Western to articulate, standardize, measure, and 
optimize processes that impact student success. This foundation creates an operational blueprint 
of how Western’s systems interact and connect to support strategic priorities. It enhances 
Western’s ability to identify opportunities for improvement and to measure outcomes. The work 
from this Action Project is integrated into the discussion of how Western supports institutional 
operations.  
 
Western’s student support service processes are depicted in Figure O-16 identified in Western’s 
systems configuration as Student Success Work System. Figure 6-1 identifies the related 
process and student needs.  
 
Figure 6-1 Student Support Service Processes and Needs   
 
Related Process Needs 
Student Communications Timeliness, accuracy, accessibility 
Admission and Registration Timeliness, service excellence, student centeredness 
Counseling and Advising Concern for individual, confidentiality, timeliness, access to counselor or 

advisor 
Student Development (housing, 
wellness, activities) 

Availability, accessibility, variety, affordability 

Career Placement Timeliness, access to resources 

 
Figures O-15 and O-13 depict Western’s administrative support service processes. These are 
identified in Western’s systems configuration as Strategic Leadership and Planning Support 
System and Facilities and Technologies Support System. Figure 6-2 identifies the related process 
and describes the stakeholder needs.  
 
Figure 6-2 Administrative Support Service Processes and Needs   
 
Related Process Needs 
Budget Management (accounting, 
grants, foundation) 

Coordination of funds 
Fiscal responsibility to tax payers 

Planning and measurement Strategic plans 
Coordination of annual planning 
Coordination of measurement/scorecards 
Continuous quality improvement 

Technology management Support of technology used in learning 
Safety and security Provide safe and secure environment 
Buildings and grounds management Maintenance of buildings and grounds 
Marketing, recruitment and public 
relations 

Coordination of promotion, events, orientations, graduation 

 
 

 



  
 

6C2 Reinforcing Processes and Systems 

The student support services and administrative support services reinforce and support 
processes and systems described in Criterion 1 and 2. They provide the organizational 
infrastructure to facilitate the deployment of College activities to achieve Western’s priorities. 
These support services are essential for faculty and staff to perform effectively and efficiently to 
ensure student success and to help students learn.    
  
The College measures student satisfaction with student support service processes using the 
Noel-Levitz Student Satisfaction Inventory. This inventory, purpose, use, and related results are 
described in Criterion 3P7 with results presented in Figure 3R1-1.    
 

Processes 

6P1 Identifying Student Support Service Needs 

Student support service and needs are identified through the various listening and learning 
methods identified in Criterion 3 and include surveys, focus groups, suggestions, grievances, 
and other student and stakeholder feedback. Students, graduates, and employees are surveyed 
to determine key student service requirements. In the annual planning process, needs for new 
or modified student services also emerge through employee input, focus groups, forums, or 
various other committees. Alumni and employer surveys provide external feedback on services. 
Results of student or market surveys and stakeholder feedback have led to expanded library, 
cafeteria, and child-care hours. Key student service support process needs are identified in 
Figure 6-1.  
  
6P2 Identifying Administrative Support Services Needs 

Administrative support service needs of faculty, staff, administrators and other stakeholders are  
identified in the biennial PACE survey; through pulse check surveys; through open forums; the 
Employee Success Plans; and through the annual program and services, budget, and facilities 
planning process. The key needs are described in Figure 6-2.    
  
6P3 Managing Student and Administrative Support Service Processes 

The unit managers for the key student and administrative support service processes use a 
variety of approaches to manage these processes on a day-to-day basis. Student service units 
design and deliver student support processes to meet key student needs (Figure 6-1). In 
addition, project or process teams representing multiple units address specific process 
improvements and use feedback such as student surveys and the Quality Review Process. For 
example, each semester counseling, admissions, registration, the business office, and 
instructional divisions work closely in designing registration timelines and orientation schedules 
and activities.  
  
Many areas seek informal feedback and conduct periodic surveys to assess student satisfaction 
with services provided and make adjustments as needed. Administrative support unit managers 
monitor key performance requirements as part of their day-to-day operations. They meet with 
respective senior leaders at regularly scheduled 1:1 meetings to ensure that progress toward 
meeting key performance requirements is tracked and analyzed. Monthly Management Forums 
also provide opportunities for managers to discuss College-wide issues and to interact formally 
with the senior leaders.    
 
As mentioned in 6C1, Western is in the process of documenting college support systems, major 
processes and sub-processes as part of its AQIP Action Project to deploy systems thinking 



  
 

across the college. This Action Project was designed to 1) identify the primary college system, 
the support systems, major processes, sub-processes and detail policies and procedures and 
how they impact strategic priorities; 2) create documentation of systems and processes; 3) 
provide a foundation for measuring key processes and achievement of strategic goals as 
identified in the College’s Strategic Plan and Balanced Scorecard; 4) facilitate and promote 
systems thinking at all levels of the College. Figures O13-19 depict Western’s progress to-date. 
 
6P4 Using Information to Improve Services 

Western designs, continually expands, and/or redesigns key support processes based upon 
organizational need and the changing needs of employees in delivering programs and services.  
These needs are identified through the: 

• Quality Review Processes 
• Annual continuous improvement plans 
• Annual program and services, budget, and facilities planning process 
• Feedback obtained from the PACE Climate Survey 
• Feedback obtained from the Noel-Levitz Student Satisfaction Inventory 
• Employee Success Plans 

 
Western’s key student and administrative support areas have used information and results to 
enhance a variety of services. One significant example is Western’s efforts to provide a one-stop 
shop for student intake services. Feedback from both external and internal stakeholders was 
used to identify the opportunity to improve and streamline the student intake process. Not only 
is a new facility in the construction phase, the organization has identified the need to re-
engineer intake services. Western has begun to flowchart the processes and has hired a 
facilitator to conduct a lean analysis. Improvement areas will be identified and project teams will 
be created.  
 
6P5 Regularly Collected Measures of Student and Administrative Support Services 

Western regularly collects the following information that is helpful in measuring the effectiveness 
of and satisfaction with student and administrative support services: 

• Student satisfaction with college services (3R1-1)  
• Financial aid default rates (6R1-1) 
• Funding procured through Foundation efforts (6R1-2) 
• Funding procured through grants (6R2-2) 
• Budget reallocation process effectiveness (6R2-3) 
• Fund balance management (6R2-5) 
• Moody’s Rating (6R2-4) 
• College’s willingness to invest in technology (expenditures) (6R1-3) 
• College’s willingness to invest in facilities and capital equipment (expenditures) (6R1-4) 
• Wellness Center membership (6R2-6) 
• Employee perception of effectiveness with institutional structure (PACE) 
• Employee perception of the extent to which guidance is provided by clearly defined 

administrative processes (PACE) 
• Employee perception of the extent to which non-teaching (supporting) personnel meet 

the needs of the students (PACE) 
• Employee perception of the extent to which the organization uses proven processes and 

practices to effectively and efficiently get work done (PACE) 
 

Results 
 
6R1 Results for Student Support Service Processes 
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• Align costs within Western’s budget resulting in a percentage of district total 
expenditures to be not less than 60% salaries, not more than 25% benefits and 15% 
operational overhead though focused negotiations 

• Establish a revolving 3 year business plan  for college enterprise areas to operate as  
profit centers 

• Establish a process for  internal and external group purchasing and/or utilization of 
Western internal vendors 

• Develop partnerships with external agencies to share expenses or increase revenue 
streams 

• Expand workforce development grants 
• Establish a venture capital fund of $500,000 to support BIS expansion through the Lunda 

Center 
 

 



 
 

 

AQIP Criterion Seven:  Measuring Effectiveness    
  
 
Context for Analysis 

7C1 Data Collection, Storage and Accessibility 

Western uses a centralized data collection and retrieval system to collect and store information and 
data; additionally, discrete databases throughout the College feed into this centralized data 
warehouse (Figure 7-1). The data are made accessible to those who need them through a variety 
of different mechanisms (Figure 7-2). Figure 7-3 describes Western’s organizational responsibility 
for data and the three primary methods used to access this information. PeopleSoft, one of 
Western’s collaborative relationships and a major component of the information management 
system, is discussed in Criterion 9.  
 
  



 
 

 

Figure 7-1  Data Collection and Retrieval System   
 
 
 
 



 
 

 

Figure 7-2  User Access Mechanisms  
 

User Group Access Mechanisms 

Employees  
  

Intranet (WIRE) 
Public College web site 
PeopleSoft 
PeopleSoft employee portal 
Shared file storage drive 
Email/Calendars 
PeopleSoft Management 
Information System 
Blackboard 

WTCS remote desktop 
Cognos reports 
QRPDS database 
WTCS web site 
National Student Clearinghouse database 
Access database for assessment of student 
learning 
WIDS curriculum database 
Goldmine – contact management system 
Survey Gold 

Students Public College web site 
Instructional web sites 
Blackboard 
PeopleSoft Student portal 
Student email 

Online library resources – i.e. BadgerNet 
Brochures and catalogs 
Tech Connect web site (job posting site) 
Access database for assessment of student 
   learning 
 

Community, Employers,  
District Board, K-12 
Partners  

Public College web site 
District Board meetings  

WTCS web site 
Brochures and Annual Report 
High School Linkage CD 

WTCS Internet downloads 
State reporting 
WTCS web site 

College web site 
QRPDS 
 

 
Figure 7-3 Organizational Responsibility for Data  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
7C2 Key Institutional Measures for Tracking Effectiveness 
  



 
 

 

Western’s key institutional measures for tracking effectiveness are identified in Figure 7-4. The 
framework for these measures is based upon the College strategic objectives, goals, and decision 
drivers. Western is in the process of refining its strategic planning process and modifying and 
improving its College Scorecard. The College has identified several measures that are currently 
tracked and several measures that need to be tracked for a comprehensive analysis of 
effectiveness. Figure 7-4 identifies the strategic goal, the measures that are currently tracked, and 
the measures that need to be tracked through development of our information systems and report 
capabilities. Figure 7-5 is a snapshot of how this information will be displayed in the College 
Scorecard. The scorecard allows for the ability to drill down to detailed data, trend data and 
comparative data where available.  
 
Figure 7-4 Strategic Goals 2007-2012 
 

Strategic or Goal Measures Currently Tracked 
Measures Identified for Future 
Tracking 

Increase Student Goal Attainment • Course completion  
• Semester-to-semester 

retention 
• 1st year to 2nd year Retention 
• Graduation rates 
• Student learning outcomes 

 

• Student goal attainment based 
upon student intent 

• Percent of Adult Basic Ed students 
matriculating to degree programs 

Enhance Program Effectiveness and 
Efficiency 

• Graduate placement in 
related fields 

• Percent of FTE projection 
achieved 

• Percent of programs in 
Quality Review Process 
 

• Percent of total capacity reached 
• Percent of new student capacity 
• Ratio of graduates to district job 

openings 
• New initiative/program FTEs 
 

Enhance Human Resource Development • Percent of developed 
Employee Success Plans 

• Percent of current Employee 
Success Plans 

• Employee satisfaction (PACE) 
• Population Health 

Management Participation 
• Minority staff levels 

 

 

Enhance Competitive Advantage • High school market share 
• Number of individuals served 

by customized training 
• Credit FTE generation 
• Non-credit FTE generation 
• Adult Basic Education FTE 

generation 
• Headcount 
 

• Percent of district residents 
enrolled at College 

• Percent of FTEs generated by new 
students 

Improve Effectiveness and Efficiency of 
College Systems 

• Student Satisfaction  
• Employee Satisfaction 
 

• Percent of processes that have 
been standardized/documented 
 

Maintain Financial Stability • Unrestricted fund balance 
• College cost per FTE 
• Moody’s rating 
• Cash flow borrowing 
• Foundation support of 

College and students 
• Grant funding 

• Profit margin of Business and 
Industry Services 

• Profitability of auxiliary services 
 

 
Source: Strategic Effectiveness, Strategic Plan, 2007 
 
 



 
 

 

Figure 7-5 College Scorecard Snapshot 
 

 
 
Source: H:\Strategic Effectiveness\College Scorecard\SC_MostCurrentVersion, 2007 
 
In addition to Western’s College Scorecard, the WTCS introduced a program scorecard in May 2003 
(Figure 7-6). This scorecard enables program-to-program comparison across the WTCS and 
provides a mechanism that supports state and federal funding accountability efforts. Western 
recognizes that the WTCS and the College have needs for different measures and is working on the 
integration of the Western Scorecard and the state’s program-specific scorecard. Scorecards for 
other areas of the College including Student Services and Health and Public Safety are in pilot 
stages.  
 
Figure 7-6 Program Scorecard 

 
 Source: WTCS Cognos Report, accessed October 2007 

 



 
 

 

Processes 
 
7P1 Selecting, Managing and Using Information and Data 

Western selects, manages, and uses information and data based on accreditation requirements, 
Federal reporting requirements, state reporting requirements, WTCS 
recommendations/requirements, College-defined requirements related to strategic goals and 
objectives, and program specific requirements related to program accreditation or program level 
goals and objectives. The Strategic Plan and the College Scorecard provide the framework for the 
selection of data and information. Western’s primary focus is Student Goal Attainment and the 
following decision drivers are considered in the measurement of performance as it relates to 
student learning: 

• Enrollment – Do we get them? 
• Retention – Do we keep them? 
• Learning – Do they learn? 
• Satisfaction – Are they satisfied? 

 
Achievement of strategic priorities (goals and objectives) and actions is monitored at the College, 
division, and department levels as part of the Annual Program and Services, Budget, and Facilities 
Planning Process. Opportunities for improvement are identified and decisions are made through an 
analysis of data and information on a daily, weekly, semester-by-semester and annual basis – 
depending upon the type and timeliness of data/information. 
 
As part of the Quality Review Process for instructional programs, faculty analyze data and 
information provided through the WTCS Program Scorecard. Improvement plans that are tied to 
scorecard measurements are created and monitored. These improvement plans also tie to 
Western’s annual planning process.  
  
7P2 Determining Data Needs for Departments and Units 

While Western has made solid progress with its College Scorecard and the use of the Program 
Scorecards, it does not yet have a formalized college-wide process for identifying and prioritizing 
data needs at the department/unit level. In addition to the data that is collected for various 
Federal, State and WTCS reports and scorecards, Computer Services, quality improvement, and 
research staff receive requests for information and data on a daily basis. Requests are currently 
being tracked and a method for prioritization is being discussed. In addition to the requests that 
come in from across the college, Computer Services is proactive in meeting with staff across the 
College to ascertain data needs. An Information Coordination Team meets regularly to discuss data 
needs and accessibility. One of its major areas of focus is creating a process for identifying and 
prioritizing data and information requests. 

7P3 Determining Needs and Priorities for Comparative Information 

Western recognizes the need for comparative information and is in the process of identifying 
opportunities to benchmark outside the organization and outside the education industry. Western is 
strong in its use of comparative data with other two-year institutions. Figure 7-7 is a partial list of 
comparative data sources.  
 
Western seeks key comparative data and information to ensure effectiveness related to its strategic 
goals and objectives.  Western uses four types of comparative data: (1) internal, (2) state 
educational such as the Wisconsin Technical College System mean and best, (3) national 
educational such as AQIP, PACE, Noel-Levitz, U.S. Department of Education Adult Education and 
Family Literacy indicators, and (4) national outside education.   
  



 
 

 

 
Figure 7-7 Comparative Data Sources 
 

Type of Information/Indicators Source of Comparative Information 
Student satisfaction Noel-Levitz Student Satisfaction Survey 
Employee satisfaction PACE Climate Survey 
Financial stability Moody’s rating 

WTCS 
Student goal attainment/success U.S. Department of Adult Education and Family 

Literacy 
WTCS 
Perkins 
AQIP, Baldrige, CQIN colleges 
Licensing agencies 

Competitive advantage – market share WTCS 
Program efficiency/effectiveness WTCS 

 
Internal data is trended to demonstrate progression toward achievement of key performance 
measures.  State comparative performance indicators from the Wisconsin Technical College System 
are used to demonstrate how the College is doing relative to its fifteen sister colleges.  National 
comparatives such as licensure exams and surveys demonstrate Western’s performance relative to 
other institutions of higher education. Finally, national comparatives outside education help the 
organization determine effectiveness of organizational initiatives or processes.  
 
The methods and criteria used to select sources of comparative information vary depending upon 
the performance measure and the availability of comparative information. Western selects tools for 
measuring effectiveness based on the availability of comparative; as is the case with the use of the 
Noel-Levitz Student Satisfaction Survey and the PACE Climate Survey.  
 
7P4 Institutional Analysis of Data 

Western analyzes overall performance of the institution on both an on-going and annual basis 
through the use of its scorecards and static and dynamic reports. It has recently redesigned its 
team structure to facilitate the sharing of information. The following tactics are used in analysis 
and sharing of information related to overall performance: 
• Baselines are established, data is collected and trended over a three- to five-year period with 

targets and benchmarks established where possible.  
• Senior leaders assess overall performance of the strategic goals and objectives on a weekly 

basis. 
• The District Board receives a monthly update related to Western’s key decision drivers: 

Enrollment, Retention, Learning, Satisfaction.  
• Management Forum, Academic Leadership Team, Extended Campus Administrators, Learning 

Council meet on a monthly basis and discusses organizational performance. 
• Program heads meet two times per year. 
• Divisions host department meetings two times per year and discuss organizational results and 

impact on organizational performance.  
• Programs receive an updated scorecard on an annual basis. 
• The president shares College performance information in his State of the College address at 

College Day held at the beginning of the fall and spring semesters. 
 

The results of most key measures are available on Western’s intranet. The results of information 
analysis are incorporated into the annual planning process in the fall and form the basis for 
development of the Strategic Plan.  
 
7P5 Alignment of Department and Unit Information Analysis 

Western has designed and is implementing a College-wide scorecard that provides the ability to 
look at data and information at the institutional/strategic objective level and to drill down to the 



 
 

 

program/unit level, course level, and student level. The data collection, storage and retrieval 
systems at the College and at the WTCS provide reports that allow for a unit or department to 
segment information according to its needs. For example, the College may be interested in 
understanding its progress towards Student Goal Attainment. It may select an indicator such as 
semester-to-semester retention rates to analyze. The College can conduct analysis by looking at 
reports that are accessible to all employees. Semester-to-semester retention rates can be analyzed 
from the College level, instructional division level, or program level. Data can be further segmented 
by course, student population, instructor, term, and delivery methods. 
 
7P6 Ensuring Effectiveness of Information Systems  

Western ensures the effectiveness of its management information system(s) and related processes 
through analysis of the indicators identified and described in Figure 7-8. The Director of Computer 
and Telecommunication Services, together with the Information Systems Management Team and 
Instructional Delivery Team, collaborate to ensure that hardware and software are reliable and user 
friendly. In 1997 Western created and implemented a Computer Utility Plan, that replaces all PCs 
on a three-year replacement cycle. This was recently changed to a four year cycle, and the utility 
concept now includes all computers, networking equipment, and video/audio visual equipment for 
the District.  
 
Western’s network is upgraded on a regular basis to maintain a reliable system for all users 
through the following mechanisms: 
• Use of standardized software and hardware to enhance user satisfaction when teaching or 

working at any of the campus locations 
• Monitoring of operational hardware system performance 
• Timely staff and faculty training on how to use new hardware and software applications 
• Use of web-based incident reporting and tracking 
• Use of a “help desk” team made up of several technical staff has reduced help request time and 

increased efficiency in problem resolution 
• Monitoring of the College network performance - wire.westerntc.edu  and our public website - 

www.westerntc.edu  to determine peak use times and web pages accessed along with user 
numbers, platforms, and locations  

Figure 7-8 describes the depth of the processes in place to ensure that information systems and 
related processes are reliable, confidential and secure.  
 
Figure 7-8 Information Systems Effectiveness Strategies 
 

Indicator Strategies  
Integrity Access and security checking 

Password change requirements 
Nightly backups 

Security breach monitoring 
Virus scanning and automatic updates 

Reliability Data formatting controls 
Patch and update implementation 
Uninterruptable power 

Automatic updates for Windows 
Internet traffic filtering 

Accuracy Field level data verifications 
Regular accuracy scanning of employee and  
   student records 

Inventory tracking 

Timeliness 24/7 availability 
Convenient scheduling of maintenance and   
   upgrades (non-peak work hours) 

Server and network performance 

Confidentiality Unique User ID and Password for each system User account management, FERPA, HIPA 
Standardization Standard hardware platform 

Central purchasing 
Software compatibility review 
Standard operating system and applications 

Security User authentication  
Application access  

Single authentication point 
Automatic updates- Op system and virus 

 

  



 
 

 

7P7 Measures of Effectiveness 

Areas of effectiveness that are measured are described in Figure 7-8. Examples of some of these 
include: 

 
• Standardization process – impact on support costs  
• Students registering on the web/self-service site  
• Academic computer labs student visits (hourly, daily, weekly, monthly, annually)   
• Computer replacements through the utility program  
• Computer work orders by month, year, division, etc.   
• Open work orders by request date   
• Total completed computer work orders by department  
• Student satisfaction/evaluation survey results for academic computing labs  

 

Results 

7R1 Meeting Institution’s Needs 

Figure 7R1-1 captures a snapshot of the Information Networking Media Services scorecard which 
tracks the results for many areas related to information systems. Western has not yet identified a 
formal process for collecting information related to internal satisfaction with data collection, 
analysis, and use. Anecdotal evidence indicates that Western has an opportunity to improve in this 
area. Feedback indicates that data is not user-friendly.   
 
 
Figure 7R1-1 INMS Scorecard Snapshot 
 

Western Technical College      INMS - 2008 Scorecard 

Strategic Goal Key Measure Exceeding 
Goal 

Goal Moderate Risk 

  10 9 8 7 6 5 4 3 2 1 

Improve College 
Effectiveness and 
Efficiency -           
Information 
Networking Media 
Services 

Standardizing 
Technology across 
the district. 

          

    

      

Standardizing 
Software applications 
across the district. 

          

    

      

Consolidating 
Procedures and 
Processes 

          

    

      

Library Lab 
Attendance 

  90%   60% 50% 40% 35% 30% 25% 10% 

Computer Utility 
Replacements / Year 

          

    

      

Work calls to support 
ITV Classrooms  

          

    

      

ROI on Computer 
Utility 

  40%   35%   
30%   

  15%   

Web Registrations   80%   75% 60% 50%   28%     

Gray represents starting level.           
Source: Information Networking Media Services 
 
 
  



 
 

 

7R2 Comparative Information 

Western uses comparative information as follows:   
• Quarterly meetings with WTCS IT Directors allow for verbal and documented comparison of 

technology use 
• Western hosts several WTCS email lists where regular collaboration is communicated on any 

issues that can effect sister schools across the state 
• Monthly breakfast meetings with local IT non-educational leaders to discuss current IT 

issues 
• WTCS Purchasing Consortium – standard software packages and purchasing across the 

state 
 

Improvement 

7I1 Improving Current Processes 

Western is in the process of flowing out all of its research processes, surveys and client reporting 
processes. Input from various teams throughout the College is being collected to identify and 
prioritize the type of information that is needed on a regular basis. External sources are being 
considered – such as the use of the Community College Survey of Student Engagement and a Gap 
Analysis from CCBenefits. Continued development of the College scorecard and division/unit level 
scorecards is a priority.  
 
Western also attends quarterly WTCS IT meetings to discuss best practices, lowering costs, bulk 
purchases and policy. Western is regularly adding automated processes at each workstation system 
start (boot up) to perform across the network, system updates (virus and operating systems), and 
general house-cleaning routines such as removal of unneeded files. Beginning in the first quarter of 
2008, Voice (phone) services will merge with data and video as Western combines its phone 
services with Voice/IP across the district. Unified messaging will be implemented to join the 
email/voice servicers into one system. 
 
 7I2 Setting Targets 
 
Western sets targets in INMS as illustrated in 7R1-1. In addition, Western’s strategic plan includes 
targets related to data/information sharing. Results and targets are communicated to stakeholders 
via the INMS scorecard. 
 
 



AQIP Criterion Eight:  Planning Continuous 
Improvement    
  
 

Context for Analysis  
 
8C1 Vision 
  
Western’s vision, “to be a collaborative, innovative educational leader in the community,” 
provides the context for setting the strategic direction. To achieve the vision, Western will 
address these strategic challenges:    

• Provide a high quality technical education with limited resources 
• Align resources and services to support ever-changing needs and expectations of diverse 

student segments  
• Align resources and services to support developmental needs of students  
• Anticipate ever-changing needs and expectations of stakeholders  

  
8C2 Institution’s Short-term and Long-term Strategies   
 
Western’s mission, “committed to excellence in learning, continuous improvement, student 
success, employer satisfaction, and responsiveness to the Western District,” provides the 
context for planning and continuous improvement.    
  

Processes  
 
8P1 Planning Process 
 
Western’s Strategic Planning Process (Figure 8-1) is dynamic and guides the College’s program 
and services, budget, and facilities planning for a five-year cycle. This planning process 
enhances the College to establish strategic priorities, address student and stakeholder needs, 
enhance performance relative to competitors, and enhance overall performance. All aspects of 
the planning process are intended to enhance the College’s ability to be responsive to the needs 
of the District.  
  
Strategic goals and objectives are identified for a five-year time frame and revisited on an 
annual basis – in order to be responsive and provide focus for developing strategic plans for key 
operational areas:  facilities, technology, instruction, marketing, and student services (Figure 8-
2). An integral part of the strategic planning process is alignment of strategic challenges with 
strategic goals and objectives. This alignment process assures that goals and objectives are 
moving the College forward with respect to the mission and vision to meet student and 
stakeholder needs and to stay competitive in the higher education environment.    
  
Western’s mission, strategic challenges, strategic goals and objectives, key actions, performance 
measures, and targets are integrated into the strategic plan (Figure  8-3).  
  
Western’s annual program and services, budget, and facilities planning process (Figure 8-4) 
guides the yearly development of major division and unit-level action plans that include 
performance measures, resource needs, and budget implications. These annual plans guide the 
development of the subsequent year’s budget.  
  
District Board members, senior leaders, administrators, faculty, and staff are all involved in this 
process throughout the various stages of planning and budget development.  The Business and 
Operations Team under the guidance of the Senior Leadership Team provides the primary 
leadership for budget-related decisions that must be made as the subsequent year’s budget is 



developed. This on-going budget dialogue and decision making related to the division and unit-
level action plans connects the planning and budgeting processes. Decisions are made based on 
a set of criteria, questions Western needs to ask each time a budget request comes forward 
beginning with “Does this align with Western’s strategic plan, related unit master plan and 
performance excellence criteria?”   
 
 
 Figure 8-1  Strategic Planning Process Five-Year Cycle  

 
8P2  Selecting Short-term and Long-term Strategies 
 
Western selects its strategic goals and objectives and related short- and long-term actions by 
responding to the strategic challenges that impact the College. Trend analysis of the key factors 
identified in Figure 8-5 has resulted in the identification of key strategic challenges. Addressing  
conflicting expectations of key stakeholders has been a challenge for Western. Because the 
College believes so strongly in its role to serve the student, employers, and the community, 
Western has had to practice diligence in not trying to be all things to all people.  
 
With increasing limitations on resources, the College has reorganized its steering team structure 
as illustrated in Figure 5-2. A primary driver of this reorganization is to have senior leadership 
focus more on strategic planning and strategic decision-making to better reconcile stakeholder 
needs with resources. Western’s culture is changing – and this is evident through the on-going 
efforts to make sure that short-term and long-term strategies fit with the College’s mission, 
vision, and values.  
  
8P3  Developing Key Action Plans to Support Institutional Strategies 
 
The annual program and services planning process is driven by the College’s strategic plan and 
unit master plans (Figure 8-2). The process to develop strategies/tactics begins at the closest 
point of impact – the programs. The process then moves up through the college. 



• Instructors or staff begin by completing annual planning spreadsheet documents which allow 
them to list up to four no cost actions and four actions that require a budget allotment. The 
format requires the program/service staff to include: 

o Action description 
o Performance measures 
o Alignment with at least one strategic goal 
o Capital expense detail 
o Operational expense detail 
o Possible alternative funding source 

• Division and department managers then add in actions which impact the entire division or 
department. Managers and instructors or staff will then meet to discuss overall priorities. 

• All actions at the division or department level that are no cost can be approved at the 
division or department level. Those actions requiring new dollars are rolled into the next 
level of decision making. 

• All division or department actions requiring new dollars are rolled into a summary 
spreadsheet where the unit managers and the assigned Vice President determine the priority 
requests for that unit. 

• Each unit then brings forward their top priorities to the Business and Operations Team to go 
through the budget deliberation process. This team has cross representation of units as well 
as levels of staffing represented. 

• Once the final budget decisions have been made that information will be fed back to the unit, 
department or division and ultimately to instructors or staff for implementation. 

 
 Figure 8-2  Strategic Priorities Planning Components  
 

Planning Component  Key Participants Planning Timeline Long-range 
Action Plans 

Strategic Planning  District Board; Senior 
Leadership Team; 
Steering Teams,  
Management Forum, 
college-at-large 

5 years (annual review of actions) Strategic Plan  

Facilities Planning  Business and Operations 
Team 

10 years/3years/1year 
Western has a 10 year plan and 
annually submits to WTCS an updated 
three year plan – any project not listed 
in the three year plan will not be 
considered by WTCS 

Facilities Master 
Plan  

Technology Planning  Information Systems 
Oversight Committee 

3-5 years  Technology Master 
Plan  

Academic Planning  Academic Leadership 
Team 

3-5 years   Academic Master 
Plan  
( In Progress) 

Market Planning  VP of Student Services 
and Public Relations 
Team  

3-5 years  Marketing Master 
Plan  

Human Resource Planning HR staff, VP of Finance 
and project team   

3-5 years Human Resources 
Master Plan (In 
strategic plan for 
2008-09) 

Grants planning Director of Special 
Services, Grants staff, 
and project team   

3-5 years Grants Master Plan 
(In strategic plan 
for 2008-09)  

 
Operational dollars are allocated as part of the budget development process. Capital equipment 
requests are funded separately and are allocated to units based on need and/or an internal 
formula allocation. As part of the planning process, the Grants Office works closely with major 
divisions/units to identify new and/or emerging initiatives that might be supported by grant 
dollars.    
  
 



Funding sources are a key factor that significantly impacts Western’s action plan development 
and deployment. Because of changes in state funding for the WTCS, Western strives to be as 
efficient as possible in the use of resources. 
  
Performance measures for the College-level strategic goal, objectives, actions and decision 
drivers provide the framework for the Western Scorecard (Figure 7-5) and the basis for 
organizational performance review. Tracking college progress and making corrections through 
the planning process is achieved through Western’s District Board and the steering team 
structure which consists of the Senior Leadership Team, the Business and Operations Team, the 
Academic Leadership Team and the Policy and Legislative Team. Tracking of progress for annual 
actions is completed on the unit, department/division levels. 
 
Progress is communicated to staff via electronic reports on the intranet, College Day 
presentations, President Information Flow communications, Management Forum Meetings, and 
all-subscriber emails.  
 
8P4 Coordinating and Aligning at All Levels 
 
Aligning planning processes with overall institutional strategies occurs at the department and 
unit level through the development of short- and longer-term action plans. The alignment of 
these action plans with the strategic priorities and related performance measures ensures 
consistent deployment throughout the College. It also ensures that faculty, staff, and 
administrators are working together to help achieve our overall strategic priorities.    
  
8P5  Selecting Measures 
 
Western selects measures and sets performance projections for institutional strategies and 
action plans partially through the common measures identified by the Wisconsin Technical 
College System and measures identified specifically to address progress related to the strategic 
goals and objectives. Western looks at benchmarks from other higher educational institutions 
and CQIN and AQIP partners.  
  
8P6 Accounting for Resources   
 
As part of the planning process, Western identifies resource needs (i.e., staff, financial, facilities, 
technology, and equipment) through budget development at the unit and department level.  
This information is used to create an overall College budget for the upcoming year that is 
prioritized based upon College needs.  
  
8P7 Developing People Capabilities  
 
Western ensures that faculty, staff, and administrator capabilities will be developed and 
nurtured to address requirements regarding changing institutional strategies and action plans by 
aligning human resource plans with the strategic plan, Employee Success Plans, and employee 
education and training needs. Individual unit training throughout the year and offerings during 
all-college professional development days are processes used to meet the training needs for all 
employee groups.  
 
8P8  Measures of Effectiveness of Continuous Improvement System 
 
The measures of the effectiveness of systems for planning continuous improvement that are 
collected and analyzed include: 

 
• AQIP Systems Portfolio Appraisal Feedback 
• Action Projects Feedback 
• QRP Improvement Plan Feedback (from WTCS) 



• Current Baldrige Application Process 
 
Figure 8-3  Example of Strategic Objective in Western’ Strategic Plan   
 

Western Technical College Strategic Plan 
Goal #1 Increase Student Goal Attainment 

Strategic Objective 2007-2008 Actions 2008 & Beyond Actions 
Measurement Methods 

will include: 
1.1 The infrastructure to 
manage and support 
Western’s core business 
starting with recruitment 
and ending with Student 
Goal Attainment will be 
advanced. 

1.1a  Establish a 
prospects/leads process 
through the use of PS 
software 
1.1b Identify method to 
collect student intent and 
track goal attainment 
1.1c   Pilot an Academic 
Advising model which 
expands the role of 
instructor advising for 
continuing students 
1.1d  Establish program 
entrance requirements as 
well as cut scores 
1.1e  Offer prepared 
learner coursework as an 
option for students 
covering the areas of 
Math, Reading, and 
Natural Science and 
determine cut scores 
1.1f  Develop first year 
experience plan 

• Implement a turbo 
admit process 

• Implement a method to 
measure student intent 
and goal attainment 

• Expand instructional 
academic advising 
model college-wide 

• Establish a process for 
personal education 
plans for at risk 
students 

• Increase early 
intervention counseling 
services 

• Create and implement 
a comprehensive 
learning assessment 
model 

• Increase the 
percentage of students 
who attend new 
student orientation 

• Increase the number of 
faculty using 
interactive teaching 
methods 

• Retention rates 
• Graduation rates 
• Course completion 

rates 
• Job placement rates 
• Project completion 

o Prospects 
o Advising model 
o Program entrance 

requirements 
o Prepared leaner 

coursework 
o First year 

experience model 

 
  



 
 

 

  
Figure 8-4 Annual Program and Services, Budget, and Facilities Planning Process   
 

 
 
Figure 8-5 Key Factor Analysis  
  

Key Factors  Sources for Gathering Relevant 
Information  

Analysis Team  

Funding Sources  
  

State Budget  District Board                    
Senior Leadership Team (SLT) 
Business and Operations Team (BOT) 

Current Students  Student Opinion Survey  SLT 
Student Service Unit Teams  
Academic Leadership Council (ALC)  
Program Teams  

Future Students  Focus Groups  
High School Dialogue Sessions  
Market Research  

SLT 
ALC    
Program Teams   
Student Service Unit Teams  

Current Stakeholders  Employer Survey  
Advisory Committee Feedback  

ALC      
Student Service Unit Teams  
Program Teams  

Future Stakeholders  Needs Assessments  
Market Research   
Environmental Scans  

ALC     
Student Service Unit Teams   
Program Teams  
College Relations Unit Team  



 
 

 

Key Factors  Sources for Gathering Relevant 
Information  

Analysis Team  

External Factors—e.g. Partner’s 
Strengths/Weaknesses; Competitive 
Environment; Comparable Schools  

Wisconsin Forward Award Application  
HLC—AQIP Process  
Climate Survey  
Employer Survey  
Student Satisfaction Survey  

ALC   
District Board New Directions Team  
Student Service Unit Teams  
Program Teams  

Technological Changes  Market Research  
National Conferences  
Trade Journals  

Instructional Technology Team   
Information Systems Management   
   Team  
Program Teams  

Student Learning and Development   Licensure Exams  
Student Learning Outcomes 
Assessment  

ALC  
Assessment Team  
Program Teams  
District Board Policy and Instruction  
   Team  

College Strengths and Weaknesses  Wisconsin Forward Award Application  
HLC—AQIP Process  
Climate Survey  
Employer Survey  
Student Satisfaction Survey  

SLT 
ALC   
Program Teams  
Student Service Unit Teams  
District Board   

Ethical, Societal, Budgetary, and 
Other Potential Risks  

ADA Reports  
OSHA Reports  
NACUBO Report  
WTCS State Reports  

BOT 
PLT 
ALC          
Student Services Unit Team  
Program Teams  
District Board Planning, Budget, and  
   Audit Team  
Diversity Team  

Community Economic Vitality  Information supplied by  
7 Rivers Region Technology Alliance 
(Economic Summit, Higher Education 
Council) and  
local Chambers of Commerce   

SLT 
District Board  
BOT 
PLT 
 

 
 

Results 
 
8R1  Results for Accomplishing Institutional Strategies and Action Plans  
 
Figure 8-3 provides an example of a strategic objective and the types of results that are/will be 
collected. These results are located in various criterion sections throughout the Systems Portfolio.  
  
8R2  Projections for Performance 
 
Western is in the early stages of establishing performance projections for key measures related to 
strategic goals, objectives, and action plans. These performance projections are influenced by a 
variety of demographic, environmental, and socio-economic factors. Internal and external trends 
are considered when initial five-year projections are set. These projections are revisited on an 
annual basis.  
 
8R3  Comparison 
 
Western uses four types of comparative data:  internal, state educational, national educational, and 
national outside education that are indicated with various results presented throughout the 
portfolio. Overall, Western’s performance compares favorably with those of higher education 
institutions. A sample list of comparative performance measures is shown in Figure 7-7.  
  
 



 
 

 

8R4  Evidence of System Effectiveness 
 
Western uses feedback from externally reviewed organizational assessments to help improve as an 
organization. Figure 8R-1 identifies the scoring bands for two state quality award applications and 
Malcolm Baldrige National Quality Award application. Western is in the process of submitting an 
additional Malcolm Baldrige National Quality Award application.    
   
Figure 8R1-1 Malcolm Baldrige National Quality Award and Wisconsin Forward Quality Award Feedback   
 

 

Category  

 

Possible
Points  

2001  

WFA % 
Band  

2001  

WFA 
Points  

2002  

WFA % 
Band  

2002  

WFA 
Points  

2002 

Baldrige
% Band  

2002  

Baldrige 
Points  

      Site 
Visit  

  Site Visit    Consensus  

1 - Leadership  120  60-70% 
72 

-84  50-60% 60 -72  30-40%  36-48  

2 - Planning  85  50-60% 
43 

-51  50-60% 43 -51  30-40%  26-34  

3 - Student, Stakeholder, 
&  Market Focus  

85  50-60% 
43 

-51  50-60% 43 -51  30-40%  26-34  

4 - Information & 
Analysis  

90  40-50% 
36 

-45  40-50% 36 -45  50-60%  45-54  

5 - Faculty & Staff Focus  85  60-70% 
51 

-63  40-50% 34 -43  30-40%  26-34  

6 - Process Management  85  50-60% 
43 

-51  40-50% 34 -43  50-60%  43-51  

7 - Organizational 
Results  

450  30-40% 
13 

5-180  40-50% 18 0-225  30-40%  135-180  

Total  1000  Band 4  
451-550  

423-
525  

Band 4  
451-550  

430-530  Band 3  
351-450 

3 

37-391  

 
Source:  Continuous Improvement 
 
 

Improvement  
 
8I1 Improving Current Processes and Systems 
 
Western improves its current processes and systems for planning continuous improvement by 
analyzing feedback from AQIP Action Projects and Systems Appraisals, by soliciting informal 
feedback from College employees about the effectiveness of the planning process, and by trending 
results of the modified PACE Climate Survey in the areas of organizational structure and work 
design.   
  
8I2 Improvement Priorities 
 
Western communicates results to students, faculty, staff, administrators, and appropriate 
stakeholders as a regular part of the communication system described in Figure 5-1. 
 
Western has identified the following improvement priorities related to Criterion 8: 

• Complete an environmental scan/market research and study of trends  
• Fully develop an academic master plan to drive instructional planning and decision-making 
• Develop a human resource master plan 
• Develop a QRP model for all of Western’s services 
• Continue the development and integration of the College-wide, division/unit, and program 

level scorecards 



 
 

 

• Revisit the College mission, vision and values 
• Develop a consistent and comprehensive internal communication process 

 
 



  
 

AQIP Criterion Nine: Building Collaborative 
Relationships   
  
 

Context for Analysis  
 
9C1 Key Collaborative Relationships   
 
The key collaborative relationships that support Helping Students Learn (Criterion 1) are described 
in Figure 9-1. These relationships provide unique opportunities for collaboration, partnerships, and 
relationship enhancement.

Figure 9-1  Key Collaborative Relationships  

 
Collaborative 
Relationships Examples Purpose and Nature of Relationship 

Educational 
Relationships  

CESA 4 (Community Education 
Service Agency)  

Collaboration with post-secondary institutions to assist 
grades 7-12 partners (existing)  

  University of Wisconsin-Stout  
 

Program transfer of graduates; partner in continuous 
quality 

initiatives and training (i.e. joint WFA application writing 
seminar training to organizations throughout the state)  
(existing and receiver)  

  Higher Education Partners (Viterbo 
University, University of Wisconsin – 
La Crosse, Winona State University)  

Course and program transfer for students (existing and 
receiver)  

  Northwest Wisconsin Manufacturing 
Outreach Center (NWMOC)  

Joint technical assistance to area businesses (outsource)   

Consortia  La Crosse Medical Health Science 
Consortium, Inc.  

Joint health-care educational training consortium 
(community support)  

  WTC PeopleSoft Consortium   
WTCS SW PeopleSoft Consortium  

Technology upgrading (existing)  

  TechConnect  
 

Electronic job placement resource developed at Western 
and offered through WTCS (community support)  

Regional/ 
Community  

7 Rivers Region Technology Business 
Alliance  

Enhance economic well-being of the region (emerging and 
community support)  

  Greater La Crosse/Winona 
Collaboration  

Promote regional collaboration in health care, education, 
and the economy (emerging)  

  City of La Crosse and other cities 
within the District  

Enhance economic well-being of the region (existing and 
community support)  

  Chamber of Commerce  Community support (existing and community support)  
 Workforce Development Board/Job 

Center 
Enhance economic well-being of the region 

 Servant Leadership Learning 
Community 

Enhance leadership techniques in region 

Labor  Local 3605 Wisconsin Federation of 
Teachers and Local 695 Teamsters  

Promote collaborative working relationship regarding 
wages, benefits, and working conditions for faculty and 
staff through collective bargaining (existing)   

Accreditation   Higher Learning Commission (AQIP)  
Specialized program accreditation 
bodies  

Institutional accreditation (existing)  
Validation/recognition (existing)  

Non-Profit 
Agencies  

Wisconsin Forward Award, Inc.  
 

Partner in promoting continuous quality initiatives 
throughout the state (existing)   

  Community Organizations   Volunteerism and fund raising (community support)   
State  Wisconsin Job Service  Collaborative employment training (community support)  
 Statewide Marketing Collaborative marketing efforts 
 Districts’ Mutual Insurance Consortium designed to secure cost-savings 
National  CQIN (Continuous Quality 

Improvement Network)  
Consortium designed to promote continuous improvement 
within community/technical colleges (existing)  

Donors  Alumni Association and community  Provide financial support (emerging) 
Foundation  Western Foundation, Inc.  

 
Provide professional development funding support for staff 
and scholarships to students (existing)  



  
 

 
9C2 Reinforcing Institutional Mission  
 
These collaborative relationships support Western’s vision as a “collaborative, innovative 
educational leader in the community” and one of Western’s values, “partnerships that are 
important to the community’s economic vitality and quality of life”. Partnerships are one of the key 
factors analyzed as part of the planning process (Figure 8-5).  
  

Processes  
 
9P1 Creating, Prioritizing and Building Relationships   
 
Western creates, prioritizes, and builds relationships by pursuing partnerships that provide 
opportunities for innovation with business and industry, the community, and other higher education 
organizations. Western is viewed as a leader in building and maintaining relationships within the 
community and our higher education partners. This strong presence in the community is evidenced 
by the La Crosse Medical Health Science Consortium, Inc. created in the fall of 1993. This 
nationally recognized model represents an alliance among five partners: Western Technical College, 
University of Wisconsin—La Crosse, Viterbo University, Franciscan Skemp Healthcare/Mayo Health 
System, and Gundersen Lutheran Medical Center. This alliance has fostered regional economic 
development and enhances western Wisconsin primary care; strengthens medical health science 
education; and solidifies interactive research initiatives in the clinical sciences.  
 
Western also builds and maintains relationships with higher education institutions through program 
articulation and degree transfer initiatives. Students have the option of transferring to various 
post-secondary colleges through program-to-program, degree completion, or UW-System-WTCS 
multi-institutional agreements. Examples include course articulation with local area post-secondary 
universities in various program areas. The post-secondary program articulation agreements (2+2 
agreements) that lead to bachelor’s degrees with various colleges and universities are identified in 
Figure 9R-6. Numerous colleges and universities also accept individual course credits.  
  
Western builds and maintains relationships with K-12 districts in a number of formal and informal 
ways to increase the supply of incoming students. These methods include articulation meetings, 
Tech Camp, Camp W, Career Fairs, Technology Expo, Student Shadow Days, campus tours, and 
Youth Options. Through articulation efforts discussed in Criterion 2, credits are granted to incoming 
students for Advanced Standing Credit, Youth Options or Contracted Funded Courses for 
Transcripted Credit, Youth Apprenticeship and Certified skilled Co-Op Programs, Credit-by-
Examination, and Advanced Placement exams.  
  
Students transferring from other post-secondary institutions to Western may use past educational 
experience to fulfill six elective credits as well as transfer all appropriately matched general 
education, occupation-specific, and/or supportive courses. “Credit for Prior Learning” is recognized 
within the WTCS to provide appropriate credit for appropriate life experiences.  
 Western also partners with Northwest Wisconsin Manufacturing Outreach Center (NWMOC) to 
provide technical assistance to area manufacturing businesses. Another partnership example is the 
7 Rivers Region Technology Business Alliance that was launched in 2000 as a strategic not-for-
profit partnership between education, industry, and government. Western is a core member of this 
partnership that was motivated by the perspective that information technology has emerged to the 
point that it could have an increasingly vital role in the regional economy and quality of life. In 
2001 the College partnered with the local Mass Transit Utility to offer free student bus passes to 
alleviate parking congestion at the main campus.    

Suppliers  Local K-12 School Districts  Supplier of potential students (feeder)  
  Per Mar Security  Provide campus security services (outsource)  
  ManPower and Olsten Staffing  Temporary employment suppliers (outsource)  
  Riverfront, Inc. (non-profit)  Employment supplier (developmentally disabled adults)  



  
 

Western takes a proactive approach to seeking out partnerships and collaborative efforts that will 
enhance the community and also provide opportunities for staff and students to contribute 
positively to the greater good. Western demonstrates its public responsibility and citizenship role 
by encouraging employees to be active members of local community groups. Many of Western’s 
employees serve on local school boards, participate in United Way, Rotary, Lions, and other 
community service activities. Students are encouraged through their clubs, organizations, and 
through service learning to provide community service work. Student clubs donate time to 
community activities including Children's Miracle Network, National Alliance for the Mentally Ill, 
Habitat for Humanity, United Cerebral Palsy Telethon, New Horizons Women’s and Family Shelter, 
and Rotary Lights.  
 
9P2 Meeting the Needs   
 
Western ensures that the varying needs of the groups involved in these relationships are being met 
through (1) letters of agreement or memorandums of understanding that describe the nature of 
partnerships, (2) informal feedback that is obtained through ongoing dialogue with the various 
partners, (3) creation of steering teams to guide the relationships (4) Plan, Do, Study, Act 
approach at established intervals in the relationship, (4) Western’s leadership role in educational 
and community activities, and (5) Western’s initiative and/or invitation to continue partnering in 
activities that benefit the region. In addition, Western determines the satisfaction of higher 
education partners and K-12 suppliers through articulation efforts at both levels.   
  
9P3 Creating and Building Relationships within the Institution    
 
Since 1976 Western has created and built a long-standing relationship internally with Local 3605, 
the bargaining unit of the American Federation of Teachers for faculty, NTP, and PSRP employee 
groups.  Since 1998 Western has been collaborating with the Teamsters Local 695 who represent 
the custodial group.   
  
Western ensures integration and communication with Local 3605 by having a representative from 
both the faculty/NTP and PSRP groups participate in steering committee meetings. Most recently, 
the Vice President of Instruction has established a forum (Learning Council) where faculty can 
share best practices, address faculty concerns, and provide a faculty voice in areas such as 
strategic planning and quality improvement. Western’s President is active in campus activities that 
involve all employees and has an “open door” policy.    
  
9P4 Measures of Building Collaborative Relationships      
 
Western uses the following measures to determine our effectiveness in building collaborative 
relationships:    
  
• Western/NWMOC partnership activities  
• Western’s customized training activities 
• Socio-economic impact of the College  
• United Way Campaign contributions  
• High school graduates market share  
• Employee perception of climate 
• Post-secondary student transfer within Wisconsin  
• Post-secondary program articulation and degree transfer agreements   

 
 
  



  
 

Results  
 
9R1 Results in Building Key Collaborative Relationships   
  
Western’s results for building key collaborative relationships can be found throughout the portfolio 
as follows: 
 
Figure 9R-1 

Relationship Measure Figure 
Western/NWMOC partnership Customer satisfaction 3R4-4 
Western’s customized training 
activities 

Revenue generation and 
business impact 

2R1-2, 3R4-3 

United Way  Campaign contributions 9R-3 
High Schools Graduate market share 3R4, 5, 6 
Employees Perception of climate (PACE), 

effectiveness of communication 
4R3-1, 5R-1, 2, 3, 4, 5,  

Post-secondary institutions Post-secondary transfer within 
Wisconsin, post-secondary 
program articulation and 
degree transfer agreements 

9R-4, 5 

Community Socio-economic impact, service 
learning activities, percent of 
residents enrolled at Western 

9R-2, 2R-11, 12, and 
13, 3R-7 

Foundation Foundation scholarships 6R1-2 
 
The Wisconsin Technical College System contracted with a third party (CCBenefits) to determine 
the socio-economic impact (Figure 9R-2) generated by each technical college. In addition to 
Western’s contribution to local job and income formation and taxpayer return on investment, two 
areas of benefits have been tracked: (1) higher earnings captured by exiting students and (2) a 
broad collection of social benefits. This study supports Western’s efforts to enhance the economic 
well-being of the region.  
 
Figure 9R-2 Socioeconomic Impact of College  

Annual Socioeconomic Impacts of Western  
on the State and Regional Economy  

Higher Earnings  $14,028,414  

Absenteeism Savings  $882,720  

Medical Cost Savings  $980,939  

Incarceration Savings  $203,865  

Crime Victim Savings  $65,979  

Additional Productivity (fewer incarcerations)  $122,959  
Welfare Savings  $359,030  

Unemployment Savings  $161,465  

Total  $16,805,371  

 
Source: The Socioeconomic Benefits Generated by Western Technical College Report – January 2006  
  
Western encourages employee support of local charities and participates in the United Way 
Campaign, one of the nation's leading community solutions providers (Figure 9R-3). By 
encouraging employee participation, Western can focus on the most important needs in the 
community--building partnerships, forging consensus, and leveraging resources to make a 
measurable difference.    
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9R2 Comparisons   
 
Comparative results and internal trends, where available, are summarized with the results for each 
measurement (see Figure 9R-1). Western compares itself to other WTCS colleges and national 
norms (PACE). Western exceeds WTCS college means in high school market share (3R-5, 6) and 
percent of district residents enrolled (Figure 3R-7). Western is slightly below the norm base for 
employee perception of climate (PACE results, Figure 5R-1).    
  

Improvement  
 
9I1 Improving Current Processes 
 
Western improves its processes for building collaborative relationships by meeting periodically with 
College steering teams and partners to discuss effectiveness of relationships. When appropriate, 
letters of agreement or memorandums of understanding provide guidance and parameters of 
relationships. These are used as tools to review the effectiveness of relationships. Western also 
improves its processes by analyzing data that is collected in Figure 9R-1.   
  
9I2 Setting Targets and Priorities for Improvement  
 
Targets for improvement for building collaborative relationships are set after data are reviewed and 
analyzed. Western targets increased participation and/or revenue generation. When comparative 
data is used, Western’s target is to exceed the mean and/or be the best in class. Specific 
improvement priorities include the following: 
 
• Increased transfer of general education credits from the technical college system to the 

University of Wisconsin System. This issue is being addressed jointly by senior leaders and 
administrative staff within the Wisconsin Technical College System, University System, and 
among state legislators.  

• Regional Industry Skills Education (RISE) Initiative: New regional partnerships and industry 
sector initiatives designed to target training investments and align technical college and state 
university programs; pioneer local industry-driven career pathway models; and connect worker 
education to student and employer needs. 

  
Western communicates current results and improvements to relationship partners, faculty, staff, 
administrators, and appropriate students and stakeholders by sharing information via District Board 
meetings, College steering committees, Informational Flow Sheets, and publications such as local 
newspapers and newsletters. This information is also posted on the intranet WIRE.  
 



 
 

 

Glossary 
 
 
1:1 – One-on-one meetings between employees and their supervisor/mentor 
 
ABE – Adult Basic Education 
 
ACT – American Collegiate Testing; a commercial college placement testing service 
 
Administrators – non-union employees with supervisory responsibility 
 
ASSET – Assessment of Skills for Successful Entry and Transfer; a commercial college placement 
testing service 
 
Cohort – a group of students categorized by common criteria for research and data-gathering 
purposes 
 
COMPASS – Computerized Adaptive Placement Assessment and Support System exam; a 
commercial college placement exam 
 
District Board – composed of representatives from two local employers, two employees, three at-
large members, a public school administrator and one elected official responsible for establishing 
local governing policy, approving College, budget, establishing property tax levy, and personnel 
issues 
 
ESOL – English for Speakers of Other Languages 
 
FTE – Full-time Equivalent Student; computed by taking the total number of eligible credits divided 
by 30.  24 credits is used to determine on a fiscal year basis whether a student is counted as full-
time; 24+ is treated as full-time; <24 is treated as part-time 
 
General Education – offers courses in mathematics, physical and social sciences, and 
communication that are required of all associate degree programs and many technical diploma 
programs 
 
GED – General Educational Development Certificate (High School Credential) 
 
GOAL – Goal-Oriented Adult Learner; program focused on remediation needs of students wanting 
to enroll in a post-secondary program 
 
HBIT – Health Benefits Improvement Team 
 
HSC – Health Science Consortium – local partnership of Western, two universities and two medical 
centers, promoting careers in allied health and research 
 
HSED – High School Equivalency Diploma 
 
IPEDS – Integrated Postsecondary Education Data System 
 
ITV – Interactive Television; alternative instructional delivery method used to connect Western 
with its extended campuses and district high schools 
 
MIS – Management Information System 
 



 
 

 

NACUBO – National Association of College and University Business Officers 
 
NTP – Non-teaching Professional; job classification which includes counselors, specialists (tech-
prep, program evaluation, technology, etc.) 
 
NWMOC – Northwest Wisconsin Manufacturing Outreach Center 
 
PACE – Personal Assessment of the College Environment (national survey instrument used to 
determine employee satisfaction) 

PeopleSoft – commercial MIS; Western is converting its existing S1032 to this system.  Financial 
and Human Resources are converted; Student Administration portion is in progress 
 
PDSA – Plan, Do, Study, Act cycle 
 
PSRP – Paraprofessional and School Related Personnel; job classification including technical and 
clerical support employees 
 
SLT – Senior Leadership Team; composed of the president, vice presidents, directors of research 
and planning and educational support services.  Role is to set direction and plan, to communicate 
and aligning, to review and make adjustments, and to increase learning and innovation 
 
Student Satisfaction Inventory - commercial survey conducted by Noel-Levitz to determine 
student satisfaction with college services 
 
Student Learning Outcomes – expected outcomes of graduates that include general learning 
outcomes and occupational-specific outcomes  
 
VOICe – Virtual Online Instruction Center 
 
WFT – Wisconsin Federation of Teachers 
 
WIDS –Worldwide Instructional Design System curriculum software 
 
WIRE – Western Information, Resource and Exchange; the college intranet 
 
WLDI – Wisconsin Leadership Development Institute 
 
WTCS – Wisconsin Technical College System 
 
WTCSB – Wisconsin Technical College System Board 

 
 



Index to Evidence for the Criteria for Accreditation 
 
 

Criterion One – Mission and Integrity 
The organization operates with integrity to ensure the fulfillment of its mission through structures and 
processes that involve the board, administration, faculty, staff, and students. 
 
Core Component 1a  The organization’s mission documents are clear and articulate publicly the 
organization’s commitments. 
 

• The District Board has adopted statements of mission, vision, values, and organizational goals 
that together clearly and broadly define the college’s mission  (Institutional Overview, 01; 2C1). 

 
• The mission, vision, and values include a strong commitment to excellence in learning, 

continuous improvement, student success, employer satisfaction, and responsiveness to the 
Western District   (Institutional Overview, 01). 
 

• The college makes the mission documents available to the public, prospective, and enrolled 
students through printed publications and electronically through the college’s web site   
(Institutional Overview, 01).   
 

 
Core Component 1b  In its mission documents, the organization recognizes the diversity of its 
learners, other constituencies, and the greater society it serves. 
 

• In its mission documents, the college addresses diversity within the community values and 
common purposes it considers fundamental to its mission (Institutional Overview, O1). 

 
• The college’s values affirm a commitment to honor the dignity and worth of individuals through 

a focus on learning, partnerships, and working together in a healthy environment where 
creativity, humor and fun are encouraged (Institutional Overview, O1; 1C5; 4P2). 
 

• The college’s values, goals, and strategic planning documents provide a basis for the college’s 
basic strategies to address diversity (Institutional Overview, O1; 1C4; 1C5; 3P1). 

 
Core Component 1c   Understanding of and support for the mission pervade the organization. 

 
• The board, administration, faculty, staff, and students understand and support the college’s 

mission 
(Institutional Overview, O1; 3P1; 5C3; 8P1). 

 
• The college’s strategic goals are mission-driven; all planning and budget priorities flow from 

and support the mission (Institutional Overview, O1; 8C2; 8P1) 
 

• The goals of the administrative and academic subunits of the college align with the college’s 
mission 
(8P1; 8P3). 

 
Core Component 1d   The organization’s governance and administrative structure promote effective 
leadership and support collaborative processes that enable the organization to fulfill its mission. 
 

• The college uses a shared governance model with responsibilities balanced between the local 
District Board and the Wisconsin Technical College System Board.  Board policies and practices 
at both the local and state levels document the boards’ focus on the college’s mission  
(Institutional Overview, 01; 5C1). 

 
• The distribution of responsibilities as defined in governance structure, processes, and activities 

is understood and is implemented through delegated authority.  Effective communication 
facilitates governance processes and activities (5P3; 4P3). 



 
• Faculty and other academic leaders share responsibility for the coherence of the curriculum and 

the integrity of academic processes (1C1; 1P3). 
 

• The college evaluates its structures and processes regularly and strengthens them as needed 
(Institutional Overview; 7P4; 7P5; Improvement section of all categories). 

 
 
Core Component 1e   The organization upholds and protects its integrity. 
 

• The activities of the college are congruent with its mission; the college understands and abides 
by local, state, and federal laws and applicable regulations.  The college consistently 
implements clear and fair policies regarding the rights and responsibilities of each of its 
stakeholder groups  (Institutional Overview; 4P1). 

 
• The college deals fairly with its external constituents and presents itself accurately and honestly 

to the public  (9C1; 9C2; 9P1; 9P2; 9P3.) 
 

• The college documents timely response to complaints and grievances, particularly those of 
students 
(3P6). 
 

• The college consistently implements clear and fair policies regarding the rights and 
responsibilities of each of its internal constituencies (5C3; 3P6). 

 
• The college sets forth policies and procedures related to ethical practices in the Employee 

Handbook, the intranet WIRE, and the Code of Ethics developed for employee use of the 
internet and personal computers   (4P3). 

 
 
Criterion Two – Preparing for the Future 
The organization’s allocation of resources and its processes for evaluation and planning demonstrate 
its capacity to fulfill the mission, improve the quality of its education, and respond to future challenges 
and opportunities. 
 
Core Component 2a   The organization realistically prepares for a future shaped by multiple societal 
and economic trends. 
 

• The college uses a dynamic strategic planning process that reflects a sound understanding of 
the organization’s current capacity.  The process includes extensive environmental scanning 
which includes consideration of emerging factors such as technology, demographic shifts, 
globalization, and multiculturalism   (Category 8). 

 
• As part of its planning process, the college incorporates aspects of its history and heritage that 

it wishes to preserve, but it also recognizes the need for agility, change, and innovation.  The 
college clearly identifies authority for decision-making regarding strategic goals, action plans, 
and budgeting  (Category 8). 

 
Core Component 2b   The organization’s resource base supports its educational programs and its 
plans for maintaining and strengthening their quality in the future. 

 
• The college’s resources are adequate for achievement of its educational programs and services.  

Resource needs are identified through the annual planning and budgeting process which 
includes budget development at the unit and department levels  (6P1; 8P1, 8P3, 8P4, 8P6). 

 
• The college uses its human resources effectively and aligns its human resource plans with 

employee education and training needs.  The organization’s history of financial resource 
development and investment documents a forward-looking concern for ensuring educational 
quality  (8P7, 4P4, 4P5). 

 



• The college’s planning processes are flexible enough to respond to unanticipated needs for 
program reallocation, downsizing, or growth (8P3, 8P6). 

 
Core Component 2c   The organization’s ongoing evaluation and assessment processes provide 
reliable evidence of institutional effectiveness that clearly informs strategies for continuous 
improvement. 
 

• The college demonstrates that its evaluation processes provide evidence that performance 
meets stated expectations.  A college-wide Balanced Scorecard includes performance indicators 
that are used to monitor institutional effectiveness (7C1, 7P1; All Improvement Sections). 

 
• The college maintains effective systems for collecting, analyzing, and using organizational 

information.  Appropriate data and feedback loops are available and used throughout the 
college to support continuous improvement.  PeopleSoft is the college’s information 
management system (7C1, 7C2, 7P1, 7P2, 7P4). 

 
• The college uses the Quality Review Process (QRP) to evaluate all instructional programs.  

Program scorecards for each instructional program include performance measures related to 
program effectiveness and efficiency (1P8, 2P5). 

 
Core Component 2d   All levels of planning align with the organization’s mission, thereby enhancing 
its capacity to fulfill that mission.    

 
• Coordinated planning processes center on the mission documents that define the vision, values, 

goals, and strategic objectives for the college.  Planning processes link with the budgeting 
processes.  (8C1, 8C2, 8P1, 8P6). 

 
• The college’s long-range strategic planning processes allow for reprioritization of goals when 

necessary because of changing environments identified during extensive environmental 
scanning and SWOT analyses.   Planning processes involve internal constituents and, where 
appropriate, external constituents and consider the relationships among educational quality, 
student learning, and the diverse, complex, global and technological world in which the college 
and its students exist   (8C2, 8P2, 8P3, 8P4, 8R1, 8R2, 6R2-3). 

 
Criterion Three – Student Learning and Effective Teaching 
The organization provides evidence of student learning and effective teaching effectiveness that 
demonstrates it is fulfilling its educational mission. 
 
Core Component 3a    The organization’s goals for student learning outcomes are clearly stated for 
each educational program and make effective assessment possible. 
 

• The college clearly identifies program-specific and general learning outcomes for each of its 
programs in all credit and non-credit categories:  associate degree, technical diploma, 
certificate.  Faculty define the student learning outcomes and create the assessment tools to 
determine whether those outcomes are achieved (1C1, 1C2, 1P1, 1P2). 

 
• Assessment of student learning occurs at multiple levels:  course, program, institutional, and 

includes direct and indirect measures of student learning.  Results obtained through assessment 
of student learning are available to students and other stakeholders as appropriate  (1P11, 
1R1). 

 
• In addition to its results for the direct assessment of student learning, the college integrates 

results for indirect assessment of student learning such as graduation rates, pass rates on 
licensure/registry exams, and employment rates data.  All of these data are reported on 
Program Scorecards.  Faculty, deans, and senior leaders routinely review the effectiveness of 
the college’s student learning assessment results   (1P11, 1P12, 1P13, 1R1, 1R2). 

 
Core Component 3b   The organization values and supports effective teaching. 
 



• Qualified faculty members determine curricular content and strategies for instruction. Faculty 
are involved in all aspects of program/curriculum development and revision (1C1, 1P1, 1P2). 

 
• The college provides faculty professional development designed to improve pedagogy and to 

encourage innovative teaching. Several areas support effective teaching including the Learning 
Innovation Center, the Instructional Media Center, and the Library. Extensive faculty 
development has been provided in the areas of assessment, curriculum development, and 
integration of technology into instruction (1C3, 1C4, 1C5, 4C4). 

 
• The college evaluates teaching effectiveness as part of the probationary faculty evaluation 

process outlined in the Faculty Contract (Section 18.03). After the faculty is no longer 
probationary, the Employee Success Plan is used in a formative manner to encourage faculty to 
identify their own professional development needs related to the department, program, college 
goals. Faculty are rewarded and recognized in a number of formal and informal ways   (1P6, 
4P6, 4P7). 

 
Core Component 3C   The organization creates effective learning environments. 
 

• The college provides an environment that supports all learners and respects the diversity they 
bring by providing program offerings that meet the varied needs of learners including pre-
collegiate courses; associate degree courses; technical diploma courses; certificates; Adult 
Basic Education; GED preparation; and English Speakers of Other Languages (1C3). 

 
• Student learning assessment results gathered from faculty, students, and employers inform 

improvements in curriculum, pedagogy, instructional resources, and program planning (1P11, 
1P12, 1P13). 

 
• The college’s advising and counseling system focuses on student preparedness, appropriate 

placement into pre-collegiate or collegiate-level courses, and appropriate career guidance.  
Student Support Services and programs are available to all learners including distances learning 
students (1P3, 1P4, 1P5).   

 
• The college has invested heavily in new technologies to enhance the learning environment for 

students. State-of-the art laboratories, classrooms, shops have been built and equipment has 
been purchased (1C3, 1P9, 6P4, 6R1). 

 
• The college’s systems of quality assurance include regular review of whether its educational 

strategies, activities, processes, and technologies enhance student learning (1P2, 1P7, 1P8, 
1P12, 1P13, 6P4). 

 
Core Component 3d   The organization’s learning resources support student learning and effective 
teaching. 
 

• The college ensures access to the resources necessary to support learning and teaching.  
Learning support units are staffed appropriately and are evaluated regularly to enhance student 
learning and effective teaching (Institutional Overview, 1P9, 1R3, 6C1, 6C2, 6R2). 

 
• The college support students, staff, and faculty in using technology effectively.  New technology 

is used wherever possible to enhance student goal attainment, to increase student access, and 
to enhance faculty use of technology. Technology is also integrated wherever possible to 
enhance efficiency and effectiveness of college systems and processes as evidenced by the 
implementation of PeopleSoft (1C3, 1P7, 6P4). 

 
• The college’s budget priorities clearly reflect the college’s commitment to the improvement of 

teaching and learning (8P1, 8P3, 8P6, 6R2). 
 

• The college’s systems and structure enable partnerships and innovations that enhance student 
learning and strengthen effective teaching. Collaborative relationships support the college’s 
Vision as a “collaborative, innovative educational leader in the community” and one of its 



Values, “partnerships that are important to the community’s economic vitality and quality of 
life” (Institutional Overview, 9C1, 9C2). 

 
Criterion Four – Acquisition, Discovery, and Application of Knowledge 
The organization promotes a life of learning for its faculty, administration, staff, and students by 
fostering and supporting inquiry, creativity, practice, and social responsibility in ways consistent with 
its mission. 
 
 
Core Component 4a   The organization demonstrates, through the actions of its board, 
administrators, students, faculty, and staff that it values a life of learning. 
 

• The college has published statements supporting freedom of inquiry for faculty, staff, and 
students and honors these statements in its practices (1C5). 

 
• The college’s planning and budgeting processes demonstrate that it values and promotes a life 

of learning for faculty, staff, and students. The college provides extensive professional 
development opportunities to faculty members, staff, and administrators (4C4, 4P4, 4R2). 

 
• The college publicly acknowledges the achievements of students and faculty in acquiring, 

discovering, and applying knowledge (5P1, 5P3). 
 
 
Core Component 4b   The organization demonstrates that acquisition of a breadth of knowledge and 
skills and the exercise of intellectual inquiry are integral to its educational programs. 
 

• The college integrates general education into all of its associate degree and technical diploma 
programs through curricular and experiential offerings intentionally created to develop the 
attitudes and skills requisite for a life of learning in a diverse society. Six general student 
learning outcomes are common to all courses and are identified in each course outline.  Each 
associate degree and technical diploma program includes a required number of general 
education credits (1C1, 1C3).   

 
• All associate degree, technical diploma, certificate, and Adult Basic Education programs have 

identified student learning outcomes that are listed in program brochures and on the college’s 
website.  Graduates demonstrate they have achieved a breadth of knowledge and skills, the 
capacity to exercise intellectual inquiry, and effective preparation for lifelong learning (1C1, 
1P1, 1P6, 1P11, 1P12, 1P13, 1R1, 1R2). 

 
• The college demonstrates the linkage between curricular and co-curricular activities that 

support inquiry, creativity, and social responsibility (1P10, 2C1). 
 
Core Component 4c   The organization assesses the usefulness of its curricula to students who will 
live and work in a global, diverse, and technological society. 
 

• The college’s student learning goals and outcomes document that graduates have gained the 
skills and knowledge they need to function in diverse local, national, and global societies.  
Faculty expects students to master the knowledge and skills necessary for independent learning 
in programs of applied practice (1C1, 1C3, 1C4). 

 
• The college’s Quality Review Process includes attention to currency and relevancy of courses 

and programs. This process involves employers, advisory committee members, and other 
internal and external stakeholders who understand the relationship between the currency of the 
curriculum and the utility of the knowledge and skills gained. Regularly scheduled advisory 
committee meetings provide yearly opportunities for employer input into curriculum relevancy.  
Job placement rates, graduate and employer satisfaction surveys attest to the college’s 
effectiveness in this area (1P8, 1R2). 

 
• The college provides curricular and co-curricular opportunities that promote social 

responsibility. The college has recently adopted a Service Learning program (1P10, 2C1). 



 
Core Component 4d   The organization provides support to ensure that faculty, students, and staff 
acquire, discover and apply knowledge responsibly. 
 

• The college’s academic and student support programs contribute to the development of student 
skills and attitudes fundamental to responsible use of knowledge (1P2). 

 
• The college has explicit policies and procedures to ensure ethical conduct in its instructional and 

institutional activities. These policies and procedures are published in faculty and student 
handbooks (3P6, 4P3). 

 
• The college creates, disseminates, and enforces clear policies involving intellectual property 

rights and includes them in employee and student handbooks (3P6, 4P3). 
 
Criterion Five – Engagement and Service 
As called for by its mission, the organization identifies its constituencies and serves them in ways both 
value. 
 
Core Component 5a   The organization learns from the constituencies it serves and analyzes its 
capacity to serve their needs and expectations. 
 

• The college’s commitments are shaped by its mission and capacity to support those 
commitments -- and the college demonstrates attention to the diversity of stakeholders 
(Institutional Overview, 3C1, 3P3). 

 
• The college engages in extensive environmental planning as part of its strategic planning 

process to understand the changing needs of its stakeholders and communities (8P1, 8P2). 
 

• The college responds to external constituencies by providing programs and services such as 
continuing education, customized training, online learning, and interactive televised courses   
(1C3, 9C1). 

 
Core Component 5b   The organization has the capacity and commitment to engage with its 
identified constituencies and communities. 
 

• The college’s structures and processes enable effective connections with its communities (9C1, 
9C2, 9P1). 

 
• The college’s educational programs and co-curricular activities engage and connect students, 

staff, administrators, and faculty with external communities through programs such as service 
learning; through program requirements that include clinical and cooperative components; 
through consortia partnerships such as PeopleSoft and the Health Science Consortium; and 
through active advisory committee participation (1P10, 2P1, 9C1, 9C2). 

 
• The college’s planning processes project ongoing engagement and service, and the college’s 

resources support effective programs of service and engagement (8C2, 8P1, 9R1, 9R2). 
 
Core Component 5c   The organization demonstrates its responsiveness to those constituencies that 
depend on it for service. 

 
• Collaborative ventures exist with other higher learning organizations and education sectors, 

including K-12 partnerships, articulation agreements, 2+2 programs, and system-wide 
collaborative ventures (2C1, 9C1, 9C2). 

 
• The college participates in partnerships focused on shared educational, economic, and social 

goals (9C1, 9C2, 9P1). 
 
• The college’s partnerships give evidence of building effective bridges among diverse 

communities and community leaders testify to the usefulness of the college’s partnership 
efforts (9C1, 9C2, 9R1, 9R2). 



 
Core Component 5d   Internal and external constituencies value the services the organization 
provides. 

• The college offers its facilities to the community and provides programs to meet the 
continuing education needs of licensed professionals in its communities (3P4, 3P7). 

• The college’s economic and workforce development activities are sought after and valued by 
civic and business leaders (2C1, 2C2, 2R1, 3R3). 
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